Réseau Ouest et Centre Africain de Recherche en Education

Educational Research Network for West And Central Africa

Quiality of basic education in Nigeria:
An annotated bibliography from 1992-2002

ERNW A CA - Nigeria

with support from ADEA

ERNWACA Researchers:

Mary Ladi Ango
Chinyere Ohiri-Aniche
Temi Busari

Preliminary Report
15 May 2003
Lagos, Nigeria

ROCARE / ERNWACA « Tel: (223) 221 16 12 / 674 83 84, Fax: (223) 221 21 15 « BP E 1854, Bamako, MALI
Bénin « Burkina Faso « Cameroun ¢ Cote d'lvoire « Gambia *Ghana ¢ Guinées Mali « Nigeria ¢ Niger « Sénégal * Sierra Leon ¢
Togo



FOREWARD

The Education Research Network for West and Central Africa (ERNWACA) was created in 1989 by African
researchers with the support of the International Development Research Centre (IDRC) and USAID. It seeks to
promote African expertise so as to positively influence educational practices and polices and to stimulate dialogue
among researchers, decision makers and the public on pressing education issues. ERNWACA is concerned with the
production and dissemination of research findings conducted by researchers and institutions.

ERNWACA has collaborated with the Association for the Development of Education in Africa (ADEA) to produce
this annotated bibliography on the quality of basic education in West and Central Africa 1992-2002. National teams
in 11 ERNWACA member countries — Benin, Burkina Faso, Cameroon, Cote d'Ivoire, Gambia, Ghana, Mali, Niger,
Nigeria, Senegal, and Togo — produced national bibliographies, Pai Obanya prepared a regional synthesis of
findings, working electronically from Nigeria with ERNWACA. The work of collecting and reviewing documents
was conducted during six weeks in March and April 2003. The timeframe limited the comprehensiveness of the
undertaking.

The review seeks to help bring African expertise to bear on African education issues, to promote a culture of
research, and thus contribute to sustainable and qualitative change in education. It covers over 650 research reports,
government reports, program evaluations, student theses, articles and papers written or published between 1992-
2002. It therefore complements ERNWACA's earlier bibliography, Overlooked and Undervalued (Maclure/SARA),
which reviews 1076 documents from 7 countries on the state of education research 1960-1991. The thematic
organization of the current review follows the four main themes identified within a broad-based ADEA exercise on
the quality of education in sub-Saharan Africa:

Pedagogical renewal and teacher development

Decentralization and diversification of delivery systems

Implementation of basic education reforms and innovations

Relevance of Education: Adapting curricula and using African languages
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INTRODUCTION
by
Prof. K. A. Adegoke,
ERNWA CA-Nigeria Nationa Coordinator

The production of the annotated bibliographies on the qudity of education in ERNWACA
member countries 1992-2002 has been an exciting project, which provided opportunity for a
panoramic survey of issues of qudity as they rdae to the Universd Badc Educaion (UBE)
program in Nigeiaa. ERNWACA has cetanly benefited from high qudity information and
documentation didtilled from hundreds of research reports, books and other publications,
covering the four main ADEA’ s themes, viz:

?7? Pedagogicd Renewa and Teacher Development;

?? Decentrdization and Diversification of Ddlivery Systems;

?7? Implementation of Basic education Reforms and Innovations; and

?? Rdevance of Education; Adapting Curriculaand Using African Languages.

New ERNWACA members, including young researches of both genders, paticipated in the
review process. The exercise has contributed to nationd education reseerch by highlighting
srengths and weeknesses both in the UBE and in the country’s educetion generadly. Researchers
particularly noted the need to encourage use of ICTs in the educationa process, involve learners
in more practicd and <ills-based and participatory learning, promote hbilingua education in
indigenous language and English by usng the two languages to teach school right from nursery,
through primary and secondary classes, and upgrade the qudity of teachers without whom the
objectives of UBE cannot be achieved.

Difficulties encountered during the exercise include gross condraints of time and finance needed
to adequately carry out the project in a country as vast and complex as Nigeria. Lessons learned
include the need to persevere in dissaminating information about UBE and the expected
involvement of stakeholders in the scheme. One other mgor area of concern is the need to
depoliticise the program. Another lesson learned is the need to ensure that research reports,
books and publications get circulated. It was sad to note that most publications remain available
only with their producers, without getting to a wider audience in other pats of the country.
ERNWACA is cdled upon to encourage and commisson much more research on al aspects of
UBE and devise ways to diffuse the findings to as wide an audience as possble in order to
dimulate policy and public didogue.
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SYNTHESISOF THE BIBLIOGRAPHY
1. Background on the review process

A review of literature on basc Education commissoned by the Association for the Development
of Educetion in Africa (ADEA) through the Regiond Coordingtion of Educationd Research
Network for West and Centra Africa (ERNWACA) is timdy in the sense tha the Universd
Basc Education (UBE) hes recently been launched. Though a top priority of the Federd
Government a review of this naure will hdp to harmonize issues on qudity, and aress tha
require urgent atention. The ERNWACA Nationd Coordination has made a mark with this firgt
assgnment to demondrate the will in working to rdlay a solid foundation for basc education,
both a nationd and transnationd settings.  This has been done by recognizing and collecting
documents from admost 99% of the inditutions lised for vistation nationwide in the
methodologicd guide. Multiple vists were specificaly made to Abuja, Kaduna, Port Harcourt,
Lagos, Oyo, Osun, Ondo and Imo.

Types of documents collected include research reports, ministry reports, officid documents,
government reports, publications, journa articles, monitoring and evauation reports and working
documents of international organizations. Sixty documents were reviewed, 15 per theme. Apart
from the 60 reviews, there are other pertinent documents retained for both the regiond and
nationa coordination offices.

2. Overview of National Educational Policies, Regarding Quality

The nationd policy on education presents Basc Education as an ambitious educationa program
amed to eradicate illiteracy, ignorance and poverty. It is in the red sense directed to stimulate
and accelerate nationd development, political consciousness and nationa integration.

The federd government and people of Nigeria tend to achieve this am by providing free
universd basc education for every Nigerian child of school-going age, out-of-school children,
adolescents, and adults (age 15 and above), with quest for relevance and quality of numeracy,
literacy, communication and life <ills as wdl as ehicd, mord and cvic vadues  The
management dructure of the basc education program is a mode in cooperative and consultative
federdism involving dl the tiers of government and the community.

3. Synthesisby Theme
Theme 1: Pedagogical Renewal and Teacher Development

Quality of basic educdion sarving as the bass for renewa, Theme 1 brings to fore contributions
from nationd, internationd and individua respective.  Firg and foremodt, al fifteen documents
reviewed agreed that education is the mgor key to development, hence teacher development and
quaity of basc education are insgparable.  Second, the onus of quality of basc education in
Nigeria rests on the federd government. In this connection, the renewed government blue print
ensures minimum standards in teacher preparation, curiculum and ingructiond ddivery. Third,
we should be cautious to use qudity-rdevance inteface when taking about qudity. The
literature trend dso affirms that the number of teechers and teacher qudifications are il low,

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003/ Page5



with litle or no sudy devdopment. The indructiond ddivery reports identify limitations and
inadequaciess. A combination of the speculative and empiricd <udies cdl for innovative
drategies for handling teaching of the core subjects, specificdly the use of naratives and
information and communication technology to promote paticipaion and enhance the
performance of girls. Curriculum reforms aso recelve some atention.  The pattern in the reviews
suggests teecher development through open and distance learning, mobile training units and input
from professiona associations.

Theme 2: Decentralization and Diversification of Delivery Systems

The literature reviewed under this theme indicates that Nigeria dill dlocates less than 26% to
education, what the United Nations recommended. Hence, there is ill the phenomenon of poor
funding because the FGN is yet to come to terms with its responghbility. Management of basc
education in tems of paticipatory management has adversdy affected both the quantity and
qudity of basc education. The private sector is quite agitated when conddering effective
management, with the predominance of corruption and poverty in Nigeia  Papers on ther
participation in basc education, having examined PTF operations, cdl for more usable
modalities.

Theme 3: Implementation of Basic Education Reforms and I nnovations

Documents under this theme generdly examined possble condraints to the implementation of
some of the basic education reforms and innovations and proposed solutions to such congtraints.
Many students who dedt with gender disparity in schools noted that only modest gains have been
recorded in the aess of improved femde involvement; diminaion of course dereotyping;
enrolment of girls in science, technology and mathematics courses;, number of femade daff in
postions of authority in schools, etc.  The sudies cadl on government and nortgovernmentd
agencies to do moreto redlize the gender gods of UBE.

Many studies addressed nontforma education, suggesting that the curriculum of nonformd
education ought to be enriched to make it more functiond and relevant. It is noted that the
implementation of the non-forma section of UBE suffers condraints such as infrasructurd
inadequacies and lack of adequately trained teachers. Worthy of mention here are two categories
of learners under the nonformd sysem. Thexe are the ‘dmgira’ who ae usudly erroneoudy
seen as children begging for dms. A case is made for a better understanding of the dmgiri
system so & to be able to offer them education as envisaged by UBE. Researchers asmilarly cdll
for greater efforts towards implementing UBE provisons for extending educetion to ‘sreet’
children and out- of- school youth.

Researchers dso looked at ddivery systems within the classsoom and suggested how to achieve
more quditative teaching and learning, incdluding individudized indruction, use of child
dimulation methods, and paticipatory learning. Many sudies dso emphasize tha practica
activities should be introduced to enrich learning. The need to link science education to quality
living and life issues is dso suggested in many of the udies.

The role of teachers in the redizaion of the objectives of UBE dso recaeves atention.
Gengdly, the dudies suggest that teachers must be trained in the innovations introduced in ther
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ubject areas, in new ddivery methods, in critical thinking and in new ways of rdating to ther
Sudents,

The gpex personnel in charge of schools such as school heads, inspedors and supervisors aso
need to be re-oriented to the new type of leadership roles expected of them.

Theme 4: Relevance of Education: Adapting Curricula and using African Languages

The reevance of the education received in African schools remains a burning issue with an
increasing number of persons contending thet the education is of little practicd utility and thet it
ends up dienaing its recipients from their environment. The school curriculum is seen as
favouring the acquistion of theoreticd knowledge, which pupils often learn by rote.  With very
little exposure to practicd work either in the laboratory, workshop or agriculturd fidd, pupils
leave school hardly able to do any useful work or solve any practicd problems reating to ther
lives or to their environments.

The dienation from the environment is particulally irksome in the area of indigenous languages
and cultures. In Nigeria, for example, many of the country’s 400 indigenous languages are
endangered due to the use of English as officid language since the 19" century. As many of the
sudies reviewed show, despite the Nationd Policy on Education (NPE) 1977, revised 1981,
which has provided that the mother tongue be used as medium of indruction in lower primary
clases, with trangtion to English in the upper primary classes, most schools around the country
use English right from primary one. Similarly the policy provisons for these languages to be
taught as school subjects are not being implemented in most schools. The worgt culprits are
private dite nursery, primary and secondary schools that go to greet lengths to produce children
oriented towards English and Western culture and totaly dienated from ther indigenous
languages and culturess. Many of the researches then caution that if the Stuation continues
unchecked, indigenous languages and cultures will become extinct within a few generations with
disastrous socio-poalitica, economic and educational consequences for Africa and humankind as a
whole. The overwhelming suggestion from researchers is tha African schools pursue a policy of
bilingud education, involving the use of the mother tongue and a language of wider
communication throughout primary and secondary schools.  In Nigeria, for ingance, English will
be used with the child's indigenous language right from preprimary, to primary and secondary
schools. It is further contended that given the right politica will, the practicad problems thet
would aise from caeing for 0 many indigenous languages could essly be solved.  For
indance, the Nigerian Educationd, Research and Deveopment Council (NERDC) and the
Nationd Inditute for Nigerian Languages (NINLAN) could produce prototype Nigerian language
curriculum and textbooks for adgptation in particular languages. The issue of shortage of
teachers and of examiners could dso be solved by zoning the traning of teachers and
development of examinaions for paticular languages to colleges of education and higher
indtitutions where such languages are spoken.

4. Conclusion
Mog of the literature reviewed is dominated by speculative dudies. Most empirica-based

dudies reviewed originated from universties and colleges of education. While mogt of the
dudies were individud-based rather than collaborative, the depth of such principa researchers is
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low. More rigorous, vigorous, collaborative and nationa actionresearch oriented studies should
be encouraged. They should contribute to the development of a nationa knowledge database
with key findings brought to the forefront by the education and research community. Teacher
development has not been given its rightful place in the scheme of basc education, research and
development. Perhaps what is needed is for some pat of this project to monitor and
informetively evauate research directions on qudity of education in Nigeria

Although, there is a good agppreciation of the need for English in Nigeria dl dudies equdly
emphasize the need to protect and promote indigenous languages. There is a strong current of
suggestions that maintain that bilingua education should be caried out al through the school
sygdem. Thus English and the mother tongue will serve as media of indruction smultaneoudy
right from pre-primary to primary and junior secondary schools. Further research on how the
government can enforce the teaching of indigenous language in dl schools and encourage the
sudy of these languages through training of teachers, production of books and provison of
adequate funding will gill be appreciated.

There is dso the need for further decentrdization so that participation is broad-based thereby
accommodating the business community, parent-teachers associations and the like.  On finding,
that no amount of grants and loans can uplift spirits and dleviate suffering except the borrower
accepts and genuindy internalizes the essence of the loan. The need for a re-direction and
change of peoples mentdities regarding planning, management and evduation of basc
education in Nigeria becomesinevitable,

5. Recommendations

From the foregone, the following areas are recommended for future research:
ICT integration into Basic and Teacher Educetion;

Promoation of bilingua education in the mother tongue and English language;
Funding of research into different aspects of Universad Basic Education;
Monitoring and Evauation of existing basic education models and practices,
Dissemination and Diffusion approaches on Basic Education issues;

Impact studies of teacher development programs on qudity;

Community ard private sector involvement in Basic Education;
Vocationd/Technica Education for the Nigerian child;

Promoation of girl-child Education in Science and Technology.

CoN>U~WODNDE
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THEME 1.
PEDAGOGICAL RENEWAL AND TEACHER DEVELOPM ENT
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11 Adedayo, O.A., Differential Effectiveness by Gender of Instructional Methods on
Achievement in Mathematics at Tertiary Level, Educational Sudies in Mathematics, 37,
1999, 9p.

The author explores interactive learning in order to change the orientation commonly used for
traning primary school student-teachers-lecture method. Apart from resolving the inadequacy of
the traditiond method, the sudy aso ams a improving the Stuation of poor peformance and
didike of mathematics by femae trainees. Quas-experimenta design was applied. This was done
by investigating the effect of the latter on the achievement in mahematics of 1% year student
teechers in Colleges of Education. This was caried out usng an intervention programme of
individua and interactive nature. It is reveding tha the interactive method was superior to the
lecture method and had more influence on maes than the individuaized method. On this bags, it
was recommended that the technique of individud use of materids in inditutions be drictly for
femde student teachers.
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1.2 Adegoke, K.A., The Challenges of Quality Public Education in the 21% Century, with
Particular Reference to Nigeria, World Teachers Day Document by Nigeria Union of Teachers,
1998, 22p.

This study refers to concept of qudity as worthwhile ness, efficiency, excdlence, conformance,
relevance, literacy, numeracy, and mordity. The author retraces sysematicdly the qudities of
public education including (basic education) from pre-independence to date. Amidst quaditative
research approach adopted in the study, documentary andyss and experientia practices of public
education in Nigeria were adopted. The post-1976 universal primary education scheme lacked
adequate planning and management. This actudly affected its queity, while atesting to the fact
that quality of basc education costs more in proportion to effects and takes time, money, effort,
sill and knowledge, the VPE suffered these inputs. Even for the Nationa Policy on Education
srving as a Sgnpost , basc education is Hill threatened. Some of the thrests to its qudity are:
planlessness, under funding or mismanagement of funds, poor mantenance culture and
politisation of educationa policies and programmes. The analytica reflection on the UPE and the
UBE, a lig of qudity control measures for prioritization by the Federa Government is provided.
Teacher preparation programme happens to be one of these messures. The author however
recommends that: teachers be developed in innovative teaching-learning drategies and human
relations to help promote cultura-empathy, problem solving and understanding of others.
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13 Adeosun, Olufemi Victor; Towards more effective delivery of instruction in Nigeria: the
cyber netic appr oach, Research in Curriculum Studies, 1996, 6p.

This sudy examined the posshility of the utilization of Cybernetic pedagogy in the education
system. It used the description and andysis of some pedagogica approaches to buttress lines of
agument. This dsudy condemns dl the traditiond nethods and drategies in use in the
teaching/learning process in Nigeria, for their inadequacy, ineffectiveness and obsoleteness. It
therefore advocates the concept of cybernetic pedagogy, which refers to the agpplication of the
principles of cybernetics to the deivery of indruction. The author is convinced that this new
method is an effective means of traning learners who will be taken as being cgpable of
generding a line of its effects on them; the leaner learns best by experiencing the consequences
of higher interaction with higher environment. The Sudy dso emphasizes the fact tha
cybernetic pedagogy is a system that makes learning items permanent in the memory of a learner;
the author therefore suggests its conscientious application to the Nigerian education system
through the design and use of educationa games.
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14 Ajdabi, Ayo, The effect of Computer Asssted Programmed Instruction on the
Cognitive Achievement of Junior Secondary School Learners in Social Studies, Education
Today and Tomorrow, January 2000, 7p.

This sudy investigates the effect of using the microcomputer and the modified lecture method of
teaching on the cognitive achievement of junior secondary school learners in socid dudies It
mainly employed a pre-test, post-test @ntrol group design, the microcomputer was used to assst
in teaching the experimental learners while the modified lecture method of teaching was used for
learners who formed the control group. Though no sgnificant difference between the pre-test
mean scores of both groups, the mean scores of the post-test were sgnificantly different for both
groups. Hence, the Computer Asssted Programmed Ingruction enhanced learners cognitive
achievement more than the modified lecture method in socid dudies. He then proposes the
introduction of Computer Assisted Educetion to Nigerian secondary school students.
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15 Ajeydemi, Duro; Capacity Building in the Sciences: Imperatives for Teacher Education
in Nigeria, Inaugurd Lecture ddivered a the Univerdty of Lagos, University of Lagos Press,
2002, 58p.

In the context of the Nationd Policy on Education's (1998) postion on education, as an
ingrument par excelence for effecting naiond devedopment the study examines the qudity of
manpower produced as dependent on the qudity of the teacher and indirectly qudity of teacher
education programme. A review of literature on teacher education is embarked upon to judtify its
re-ordering in the scheme of teacher development. Though the Nationd Manpower Board
observed inadequate supply of skilled and well-trained teachers, the study attempts to pool
together contributions on teacher development and effectiveness at individud and nationd levels.
From the foregoing, an extrgpolation of teacher training and developmert programme at the
Univerdty of Lagos, Akoka and the Nationd Teachers Inditute programmes for primary
Universal Basic Education is mede.

Efforts made a naiond levd to improve science-teaching peformance involve manpower
development and re-orientation of the educaiond system to emphasse science a dl leveds and
popularisation of science to orient the entire society towards science and technology. A report of
individud’s and non-governmenta agencies efforts is gppreciably summarized. A near totd
absence of in-service education provison that would develop teachers to face chdlenges is
observed. Having concluded that dl is not wdl with teacher education in the sciences in Nigerig,
recommendations put forward by the author to improve the existing Situetion in the country are:

science be made a compulsory subject in UBE teacher preparation;

a ‘' Teacher Certification’ system into pre-service education be introduced;

ICT based training for student teachers be provided,;

quality of pedagogica courses be improved;

capecity building initiative for science in Nigeria (CABISIN) be provided.

3333
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16 Busai, O.0., Innovative Approaches towards Motivation of the Girl-child in Basic
Science, Childrenin-Science and Technology Report, Ondo, 2002, 13p.

This study positions that an average Nigerian child is now in contact with science and technology
compared to the past. Recdling that one of the ams of primary education, as laying a sound bass
for scientific and reflective thinking, the present Stuation in classooms is not talored to this am.
With a view to promote science teaching-learning a primary school leve, the study explores the
use of cartoon, gtory telling and poems to enhance the girl-child’ participation and achievement in
stience. The study used multiple desgn surveys, quasi-experimenta and explorative with 250
pupils in Lagos dtate forming the sample. The teachers and pupils were requested to show their
preferences for these approaches. In addition, the pupils were requested to write their own poem
and draw cartoon on any topic of therr choice. The findings show that the femde pupils ranked
mos gdory tdling and poems and the mdes films and computer games. The girl-child
outperformed the boy-child while no dgnificant gender difference was found when the process
approach was used. Looking at the cartoons and poems attempted by the pupils, the need to build
up ther mentad schemes should be a mgor concern. It was suggested that teachers should
develop ability in using innovative gpproaches that help the girl-child benefits from science; and
stience teacher education programme should be restructured to accommodate integrative learning
Srategies.

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003 / Page 15



1.7 Daamola, SO., Thinking Ahead of a Nigerian Junior Secondary Science Curriculum
for the Year 2000 and Beyond, Research in Curriculum Sudies, 1996, 6p.

Anticipating the chdlenges of the science and technologies of the year 2000 and beyond, this
dudy cdls for an effective planning for gppropriate science curricullum to match the science and
technology of the 21% century. Provides the besis for pedagogica renewd. A curriculum that
should be sendtive to the tentativeness of scientific concepts and applications, a science
curiclum which ams a achieving the fdlowing gods dblity to adapt to the changing
circumgances of a dynamic world; ability to deveop skills of trandforming chance events into
opportunities; ability to develop the skill of analyzing in depth the consequences of actions taken;
ability to develop sources of happiness and ability to develop a readiness to act effectively for
what is believed to be dedrable. The study recommends that: i) prospective science curriculum
should seek to develop sKills of effective communication and didogue among the people of the
world; ii) the content of such curricullum should include fundamentad concept of energy,
environment pollution, genetics, public understanding of science and ethics of science and human
vadues For effective implementation of the proposed millennium junior secondary science
curriculum, the author apped s to the Federd Government for adequate support and funding.
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18 Fagbamiye, E.O. and Busari, O.0., Establishing a data-based users needs model for
improving programmes for functional university science teacher education in Nigeria,
Journal of the CurriculumOrganisation of Nigeria, 1999, 5p.

This dudy ducidates the definition and nature of Universty Science Teacher Educaion (USTE)
that can be functiond in the context of Nigeria policy on education To find out strengths and
weaknesses of the adopted approach of developing USTE programme and relevance and
adequacy of knowledge and sKills teachers recelved to cope with their job and life problems. That
USTE cannot provide answers to dl the problems facing teachers in their primary assgnment, the
conviction was arived at through an empiricd study conducted on dl the stakeholders of teacher
education. With reference to this description, the authors highlight the numerous problems
marring the exising USTE programme. The problems vary from too much emphasis on verba
activity rather than skill acquistion and problem-solving activity, low levd of maturity and lack
of commitment to teaching to inappropriateness of programme. From the findings, they,
therefore, suggest a databased users need modd for improving the USTE programme in order to
make it as effectivdly and continuoudy functiond as it should be. According to this modd, the
desre of acquiring life coping knowledge and skills will be atained. Then the ams of USTE will
be achieved and the needs of the trainees will be satisfied.
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19 Feded Minigry of Education, Government of the Federal Republic of Nigeria Blue
Prints on Basic Education, Document Federal Ministry of Education, 1999, 37p.

The concept and gods of basc education, as perceived by the Government of Federa Republic
of Nigeria and the people are provided in the document. Basic Education is defined to embrace
dl forms of education given to the individud from the 6year primary school to the end of the
three-year junior secondary school a the formd leve. In the nonformd, it incdudes basic
functiond literacy and podt-literacy programmes planned for children, youths and adults out of
school. After identifying it's udtimate god to be the eradication of illiteracy within shortest
possble time the gpproaches to its implementation are described. Achieving qudity of basic
education according to Federd Government is the respongbility of dl and sundry from the
Federd Government to the Non-Governmenta Organizations and the media down to individuds.
According to the document, access to early childhood and pre-primary educetion ingitutions is
farly open though their qudity varies unduly. With enthusasm, cetan indicators, of more of
promisng note, to increase literacy growth are reported. While spelling out  overdl drategies,
some mgjor condraints are, however, recognized such as.

7?2 poor teacher preparation;

7? iregular  inrsarvice traning and  retraining  of teaching and nonrteaching
personnd;
inadequacy of rdevant must mats and guides;
lack of religble education date for planning;
poor funding; and
inadequate community mohilization and advocacy for basic education.
There is recognltlon of the fact that environmentd, culturd, occupatlon and physica peculiarities
of certan communities impede ther full paticipation in forma primay education. Equdly
observed is the inaccesshility of many communities to Adult and Non-Forma Education
fadlities in spite of the National Non- Literacy campaign of 1982-1992.

3 SIS IR
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110 Feded Minisry Education Working Group 6, Proceedings of the Education Mini-
Summit on Universal Basc Education (UBE): Teacher Schemes, Federd Minigtry of
Education, Abuja, 1999

This sudy addresses the issue of teacher development with a view to suggest moddities to the
Federd Government for the UBE scheme. A whole group discusson was adopted by the group.
The group acknowledges the crucid role of teachers towards the successful ddivery of any
educational process, which in turn has been recognized as the key to socid and economic
devdopment of any ndion. At the mini-summit, this group ddiberated on severd issues
pertaining to teachers especidly outlets for education, training and professond deve opment.
Inadequacies in the operationa development of teachers are observed. The Stuation where some
dates intended to revert back to the Teacher Grade Il ingtitutions was franticaly seen as counter
productive and againg the policy guiddines of Federa Government. The group tends not to agree
with the abolition of sandwich programme as training outlets for teachers as long as the necessary
rules are followed. Development can only progress when it is based on accredited curriculum
backed with integrity in delivery and proper evauaion processes. Another belief uphdd is that
the career-long professond development of serving teachers should be guaranteed. This is to
ensure consstent and acceptable levels of performance of classroom teechers.

On ways to achieve worthwhile development of teachers of basic education in Nigeria, the group
recommends the following: i) accredited inditutions should take up the task of developing the
teechers and such notably include locd in-dtu programmes on regular basis and or through
mobile training units. ii) serving teechers should be involved in seminars, workshops and in-
savice programmes on  management techniques, methodology of teaching, indructiond
materids, computer literacy to mention a few; iii) professona teachers associations should be
mobilized in helping to develop the teachers, and iv) crash programmes such as training outlets
should be avoided. Findly, the group cdls for the furtherance of the regulaion of standard and
practice through the Teachers Regulaion Council.
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111 Jegede, Olugbemiro; Producing Teachers for UBE through Open and Distance
L earning; UBE FORUM Journd of basic education, 2001, 10p.

A criticd examination of the dtate of professond teecher development in Nigeria vis-a-vis
teacher human power needs for the UBE was made, as well as an assessment of the exigting
approach for developing teachers. The educationd development of any nation is a mgor link to
the development of the other sectors of the economy. The demand for teachers has outpaced the
supply of teachers, especidly since the introduction of the UBE in 1999. agpat from this the
teachers in the system have been discovered inadequate professona and career wise. Hence, this
sudy seeks to find a solution toward retraining the old ones for better effectiveness with minima
cost and no opportunity costs. The research sources for data from established researchers. The
data includes the facts that since the formad gpprovad of the UBE programme in 1999, they are
over 17 million pupils in over 41,000 schools with 420,000 teachers. This gives a raio of 1
teacher to 45 pupils. How this inadequacy can be corrected is the main focus of this study. The
study recommends Open Digtance Learning. Submits a renewed ddivery of indruction through
vaious media such as print, teevison and other information communication technologies (ICT)
to learners without any necessary physical contact between the teachers and the learners. It has
proved useful in countries like Canada, Kenya, South Africa, etc. The next thing would be to
work out modalities on which approach to use. The following recommendations were made: a
gable environment should be created where dl teachers in the system can get retrained and new
ones can be trained, teachers should be able to choose what type of professonal programme they
want based on therr individud environment. In addition, schools, locd government education
offices and professond asociaions should serve as monitoring bodies for dl the different
programmes Information on teacher development programme should dso be made avalable a
both rurd and urban level and findly, there should be a reward for teachers in terms of postion
change, sdary change, etc. It is believed that Nigerian primary school teecher’s professond and
academic life will improve- quantity and qudity. In early 2003, the Federd Government of
Nigeria established the Nationa Open Universty (NOU) -- a digance learning inditution, which
is hoped, will go along way to develop the teachers as expected.
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112 Lawa, O.O., Literature in JSS Curriculum: An Appraisal of Medium, Content and
Material, Nigeria Education Forum specid issue on Junior Secondary School Methods, 1992,

9.

The paper discusses in detal the problem of method and lesson delivery practices for language
and literature at the junior secondary school leve. It gpproached it from the pre-independence to
post-independence. Teaching of Literature a the secondary level is seen as a vehicle for the
teaching of culture, especidly of the British. Reforms that occurred a post-independent were
expatiated. In the study it was noted that the mgor educational reform had resulted from the NPE
especidly in Literature. The study counts the most development in JSS literature as the theory of
integrated language studies on which the JS syllabus is based. The theory of integrated-languege
sudies accommodates a language-based approach in teaching literature a junior secondary
school leve. This language-based approach to teaching JSS literature employs teachers to
develop themsdves in methods that will: i) encourage ord performance in gory tdling; ii) teach
basc literature terms eg. plot, character setting, message, mora import, etc.; and iii) encourage
writing of different types of verse. For JSS 3 levd, the author recommends method and lesson
divery practices paticulaly involving: i) dudents in reading literary texts i) dose reading,
speech work, group discusson, role playing and drametization; and iii) patterns of assonances,
dliterations, syllables and dresses as ways of cdling atention to cetan words and ther
associative meaning.
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1.13 Naiond Teachers Inditute, Pivotal Teachers Training Programme (PTTP), Education
Today, 8(2), September 2000, 4p.

Tha the UBE programme would take off in October 2000 placed a huge pressure on teacher
upply. The gudy examined an dternative and a specid programme for the production of
teachers for the UBE in view of the need of the Biter. Speculative approach was adopted to draw
up the proposa for training UBE teachers so as to reach a reasonable levd. Prior its inception,
the Inditute gives an andyticd Stuation of the qudity and quantity of teachers on ground. The
inditute observes that there is an acute shortage of qudified teachers at primary and secondary
school levels. To help meat the nation's need for a large number of qudified teschers, Pivotd
Teacher Traning programme is proposed. According to the Inditute, the PTTP is amed a
producing the much-needed teachers for the successful implantation of the UBE programme. The
programme is aimed at exposing secondary school products to a continued education programme
up to the NCE levd. It sats to achieve this using the sandwich and distant learning techniques.
The core medium of teaching / learning will be the children’'s sdf-indructional course materids.

But for the product to remain and be developed continudly for the basc education some
motivationa package is recommended.
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1.14 Obanya, Pa; Rethinking and Re-engineering Education for the 21 Century: The
Relevance and Quality Interface, Ford Foundaion Workshop on pipdines Issues in Higher
Education in West Africa, 2001, 21p.

After eucidating some corcepts of reevance and qudity and explaining how there is a high
degree of commondity between the two concepts in education, this study tries to trandate
principles into practice by suggesting ways to re-engineer and re-think education in Africa (with
specid reference to Nigeria) in the 21% century. It tends to portray rdevance and quality issues in
education as two ddes of the same coin, hence the expresson: “Reevance-Qudity Interface’. It
is believed in the sudy that one cannot pursue relevance in education without a the same time
(or in the same vein) pursuing qudity; this is amply because qudlity can be assessed only to the
extent to which it meets the criterion of relevance in its different possble manifestations. So dso,
Reevance has to be with reference to something, which quditatively uplifts the direct
beneficiaries of Education.

In the Nigerian case specificdly, the study opines tha Reevance-Qudity inteface will only
make sense if rethinking and re-enginesring of education is geared to include: i) broadening the
base of participaion in educationa development; ii) focusng on basic educetion that will lay a
solid foundation for lifdong learning; iii) strengthening the sdientific and technologicad base of
society; 1v) restoring the glory of the teaching professon; v) curricullum enrichment dl through
the sysem; vi) improved funding; vii) improved management of the entire sysem; and viii) totd
socigtd cdleansing through totd nationd reorientation. The study findly advocates for a SWOT
(strengths, weaknesses, opportunities and threats) analysis-based externd technical assstance,
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1.15 Olayemi, O.O., ldentifying Effective Means of Communicating Science in Primary
Schoals, Akoka Journal of Pure and Applied Science Education (AJOPASE), 2, 1999, 8p.

The paper identifies an awareness science education objective as a prerequisite for effective
communicetion of science and adso highlights factors to be condgdered in choosing ingructiond
methods having examined various methods suitable for teaching primary school science. Such
methods include songs and rhymes. Using appropriate illudrations, the study sysemdicdly
promotes examples on the use of dory tdling, drama and games on mgor topics in the school
curriculum. Other methods such as team teaching project method are recommended to
complement what teachers often used in the classooms. The author however concludes by
recognizing that ingructional methods are not an end in themsaves but a means to an end. On
how teachers can help pupils with these methods, the author suggedts: i) organization of debates
on suiteble topics such as hedth and safety of the child is the responghbility of parents agangt
hedth and safety of the child is the responghility of the child; ii) project work that puts the pupil
in the centre of learning the latter making picture books on topics of interest. To this end, a

recommendation that teachers need to develop in the areas of writing poems, songs and dories is
also made.
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THEME 2:
DECENTRALIZATION AND DIVERSIFICATION OF DELIVERY SYSTEMS
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2.1 TheBritish Council, Nigeria Community Education Project, Abuja, Nigeria, 2002, 20p.

The booklet describes an experimenta Nigeria Community Education Program, which the British
Council organized between 1997 and 2002. The key concept behind the program was the
partnership and synergy between communities and adult and primary learners and their ability to
devdop sudanable modds of education with smdl amounts of financid assistance and larger
amounts of support and encouragement. The program conssted of four small projects, designed
to improve primary schools, adult education centres and build community capabilities to manage
educationd development. The programs goa was to contribute to poverty reduction through
rasng the leve of educaion in rurd communities It amed specificdly to improve he qudity of
basic education particularly for women and girls.

One of the four projects took place among tota movement pastorad nomads in Adamawa and
Taraba States, while the other three were based in agricultural communities in Borno, Abia and
Akwa |bom dates. Right from the onset, the rurd communities were involved in ther projects,
dating from the project desgn. Through participatory Rural Appraisad (PRA) the perceptions
and needs of the different groups were ascertained and reflected in each project’s design.
Communities were dso involved in running their own project. Each of the four projects had
three comporents community management, adult education and primary education.  An
Education Project Committee composed of community members, state and loca government
sakeholders and the British Council was gppointed to manage the project. Communities were
aso required to show commitment by contributing whatever they could, eg. in terms of labor and
materids.  The community Education Program was particulaly successful in linking adult
education to community development. An innovative method known as Learner Oiented
Community Adult Literacy (LOCAL) was used whereby what the participants needed literacy
sills for was identified and materids related to these needs were brought to class eg. voters
cads, hospitd cards, birth certificates, driving licenses, recaipts etc.  Smilaly, the primary
education component tried to make education relevant to daly life in terms of both knowledge
and skills. Teachers employed activity methods, discusson methods and inferentia questioning
technique that helped to develop the children’s cognitive sills.
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2.2 Education Sector Andyss, Proposal for Improved Inspection and Quality Assurance
System for Nigerian Schools, Proposal Reports to Federal Ministry of Education, 2003, 10p.

Recounts the ESA project as a collaborative project of the FME with financid and technica
support with development partners such as UNESCO, World Bank, DFID, USAID, and JCA.

The ESAI has been changed with the respongbility of aticulating a framework for the
reformation of Federd Ingpectorate Services. Seeing the need of improving effectiveness and
efficiency a school level and qudity assurance, ESA is set to synchronize the potentids of
resources including expertise a the 3 levels of government chalenges of ingpectorate services are
enumerated to include.

?? Inadequate funding,

?7? Absence of officid linkage and networking & variouslevels,

?? Dependence on outmoded methods,

?7? Lack of resources, initiative, creativity and innovativeness.

ESA thus proposes the use of ‘whole school evauaion’ as a guide to a Nationd Qudity
assurance sysem having used ‘Monitoring of Learning Achievement’ (MLA) of school pupils in
1996.

The report aso spdls out how this could be applied a federd, state and loca inspectorate
sarvices. It isanticipated that the proposalsin the document will address:

1. Reduction in funding, requirements; for ingpectiond vists,

2. Empowerment of ingpectors through professiond development,

3. Useof uniform ingruments in quaity assurance.
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2.3 Egunyomi, D.A., Financing Adult Education in Nigeria, Research in Curriculum Studies
1(2), 8p.

Education and productivity are postively corrdated. Productivity is seen as the basic sustainable
development. Adult education sub sector receives little attention of about 2% of the totd ludget
for education compared to other sectors of education in the Country. Adult education is one way
of building up the productivity force of Nigeria This is achieved through mass literacy education
in its overdl rurd devdopment program  This non-committd attitude of Government towards
funding of adult education programs spurs this sudy. The methodology used involved a content
andyss of data based report on Federa Government Budget Allocation to education from 1975
to 1992, an area that has received little or no atention even from researchers. The findings show
that Federd Government is in deficit to funding adult education and atempts to look for funding
dternatives. The Federd Government dterndive was to explore foreign loans and grants, which
were criticized by the author on the basis that they would creste more problems that the socid
benefits that are expected to accrue from adult education. The study presents contributions of
international  organizationsagencies to funding adult education and local nongovernmentd
sector contributions -- Masdlaci Group in Kano city, Young Women Chrigian Associaions, and
the Internationa Foundation for Education and sdf help of the Universty of Ibadan. In spite of
these contributions, the author recommends more enduring and prestigious dternative sourcing
options for Federa Government as follows. i) specid taxes for education especidly coming from
the recipients of that education; ii) earmarked taxes done by assgning revenue generaly through
datute or condtitutional clause. Advantages of these options are highlighted in the study report.
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24 Federd Government of Nigeria, Education Sector Analyss, Federd Minigtry of Educetion,
Abuja. 69p.

Supporting the Decentrdizetion of Education Sydem, the proect ams a providing a
comprehensive tool to the FME to reform the education system through the conduct of a sector
andyss  The Nigerian educdion section andyds is intentioned to be an dl-stakeholders
collaborative assessment of the education sysem with a view to identifying dterndive policy
options and ther anticipated consequences. Assessing needs and inditutional capacities for
reform. A process of continuous assessment of the whole spectrum of education specificdly pre
primary, primary and junior secondary education is proposed to become pat of educationd
delivery in Nigeria ESA unit is edtablished to diagnose the problems in the education sector and
aticulate a framework for reforming Federa Inspectorate sector. The report dso informs
audience of the outcomes of interviews with dtate ingpectors and questionnaires administered in
Federd Inspectors. ESA process to ensure access, qudity and equity to Nigeria education covers
dudies, policy devedopment and implementation advice and scenario forecasting and andyss.
Emphases are placed on capacity building, sudtanability, involvement of dl <akeholders,
grassroots participation and ownership.
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25 lheme, Emeka, Towards an Enabling Environment for Increased Private Sector
Participation in Education in Nigeria: Issues and Approaches, Nigerian Private Sector and
Education for All, UNESCO - Abuja Publication, 2002, 16p.

The Sta€'s responghility for ensuring that al its citizens are educated is based on the Universd
Declaration of Human Rights (1948), which dates that everyone has the right to education.
Because the State cannot handle the respongbility alone, the establishment of private schools has
proliferated. Some people have restricted private £hools based on clams that the public schools
would be neglected and the standards would drop, besdes which their staffs would not be pad
adequatdy. This sudy seeks to darify these issues and find ways by which right environments
can be provided for private schools to thrive. The methodology include: i) historica research on
the evolution of private schools as wdl as facts to back them up; ii) linking of these facts
including the low % expenditure on education in 2001-7% to the attitude of the people then and
comparing it with the present; and iii) meking recommendations based on the daa  The
recommendations include. an increase in the level of research, advocacy and public debates on
public policies, improvements in the keeping of public records, such as birth dates, government
increese in the education budget which is lower than U.N dipulated 26%; issuing of vouchers to
parents, and design of a good regulatory plan. It aso includes developing good measures to hep
society cater for the change in the sysem as well as running of test projects on how wel the
implementation would work. It was suggested that if private schools were alowed market forces
the states would complement each other.
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26 Jgi A. Mudapha, The Education Task Fund and National Development: Sustaining a
Strategic Partnership with the Private Sector, Nigerian Private Sector and Education for All,
2003, 18p.

The educationa sector has suffered gross neglect, which has caused the entire sysem to ma-
function. Credtive deep solutions must be found to these problems. This study, gpart from
highlighting the role of the Education Tax Fund (ETF), an inditution of the government in
helping to rebuild the system, it dso seeks to show ways by which the private sector can assst
the ETF for the benefit of the educationad sector. The methodology used is. i) that of higtoricd
review which makes use of mogly quantitative data dating as far back as 1975; ii) comparative
andyss that uses the past as premix to the events that happen now; iii) the highlights of the
problems of the sector. After studying the ETF, its establishments, objectives, functions, mode of
operation, achievements using gquantitative data, the following recommendations were made that
the registered members of the private sector should ensure prompt payment of their education tax
as a when due they should try to provide diverse materids needed to educate students in
schools, sponsor educationd programs were staffs can get trained and attend conferences, asss
in the formation of library deveopment a dl levels provide critica training on the acquistion of
information technology knowledge for dl gdaff and dudents and findly to provide funds for
research especidly in the higher indtitutions. In dl it is evident that the private sector has been a
mgor patner of the ETF and that with al sakeholders playing their part, the educationd
delivery system can get better.
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2.7 Lar, M. N., Nomadic Teachers Effectiveness in Class, Educational Planning, Research
and Study Communications, N° 1, 1995, 7p. (20-26)

The nomadic teacher's effectiveness in cdass and the achievement of the desred gods of
educating the Nomads largdly hinge on the teachers methods and strategies employed in teaching.

The nomadic teacher needs to learn the generdization, concepts and Structure presented by the
Nomadic culture and curricular content. Thus, the methods of teaching must be based on the
application of the psychologicd dructure of knowledge and the teaching activities should
emphasize the improvement of skills of dl members of the group (Ezeomah, 1983).

The study amed a identifying Nomadic teachers percelved needs in terms of becoming
effective in usng indructiond materid evaduaion procedures. The study sample was 53 trained
nomadic teachers in Nomadic Primary schools in 10 Locd Government Aress of Plateau State
specificaly: Shendam (4), Barkin Ladi (12), Langtang (2), Quan Pan (3), Jos (6), Nassarawa (4),
Kanam (2), Keffi (5), Bassa (7) and Pankshin (7).

Usng the dructured quedtionnaires, data was collected on sex, age, qudifications, teaching
experience and checklist on effective use of teaching aids and pedagogica ingtructional methods.

Findings show nomadic teachers seemed to have some good dhoice of teaching methods they are

usng athough percentage usage is unsatisfactory. The researcher recommends higher or even
100% usage of effective Srategies such as play way, demonstration, observation and field trip.
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2.8 Madumere-Obike, C. U. and Oluwuo, S. O., Strategies for Effective Participation of Rural
Communities in Primary School Adminigtration in Nigeria, Nigerian Journal of Professional
Sudiesin Education (NJPSE), Val. 8, May 2001, 6p.

The gods of primary education cannot be meaningfully achieved without the cooperation of rurd

communities and the schools edablished in those schoals. Unfortunately, most rurd

communities in Nigeia ae apathetic to primay school adminigration reman withdravn in

various school activities. Reasors for low involvement of rurd communities in primary school

adminigraion include:

?? Low literacy leve of rurd dwdlers who often fal to gppreciate the vaue of educaion and
progress of ther children in schools;

?7? Poor socio-economic datus of rura dwelers which makes them shy away from financid
obligations of the school including Parents/Teachers Association (PTA) fund levies,

?? Poor public relations of primary school authorities, especidly the head teachers who distance
themsdalves from rurd dwdlers

?7? Lack of will on the pat of classoom teechers to occasiondly vist parents to occasionaly
discuss the academic problems of their children.

The authors then identified various Strategies that could be used by head teachers and their staff
to motivate the rurd communities to participate in school programs:

- sthool heads and their daff should engage in public relations work to sengtize the rurd
communities to participate in school activities,

- school heads should encourage teachers to pay occasiona vidts to parents to discuss their
children’ s academic problems;

- sthools can dso hdp in the organization of culturd activities, club meetings, adult education
programs, sporting activities and other projects of communa importance;

- The school should dso be opened up to the rurad community by, for instance, dlowing locd
communities to use its physicd fadilities, sporting ground, school vans, etc.;

- Rurd parents can aso be used as resource persons and teacher’ s aides.

All the above will gdvenize rurd communities into partidpaing meaningfully and maximdly in
various primary school activities.
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29 Obanya, Pai, Major Management Challenges of UBE, UBE Forum, Vol. 1, N° 1, 2001,
10p.

The paper takes a panoramic view of the Universd Basic Education (UBE) Program, highlighting
its meaning, scope and objectives. It contends that the program is a monumental nationd
enterprise, the success of which depends largely on the extent to which its efficient management
can be assured. The paper ligs the following mgor chdlenges of managing UBE which should
be given due attention:

a)

b)

d)

f)

Conceptiondizetion, i.e. the meaning of UBE itsdf. In kegping with expanded vison of
basic education, enunciated by the World Conference on Education for All (1990), the UBE
has a much wider scope and a more al-embracing coverage than its precursor, the Universa
Primary Education (UPE). Its scope, in its horizontd dimensons includes informa
education, adult literacy, non-formd <kill acquidgtion, complementary  out-of-schod
education, specid group education and formd educetion. The verticd dimensons include
life-long learning, junior secondary, primay schooling and ealy childhood education.
Managers of UBE have to begin by seeing the problem in its holisic sense, with its verticd
and horizontal dimensons 0 as to adapt management drategies to the complex and multiple
tasksinvolved.

Problems aise from the rdative roles assigned by the Nigerian conditution of 1999 to
Federal, State and Locad Governments in the funding of different tiers of education, and the
conflictud rdaionships inherent therein.  In addition, there is the atificid dichotomy that
UBE has created between the junior arm of secondary education which forms part of UBE
and the senior arm which does not

The universdisation of basc education will exacerbate the dready exigting problem of large
numbers of pupils in schools and large classes, caring for the increased number will pose
management  chdlenges of resource generation, mobilization ad maximizaion for
meaningful education.

The paper dso warns that mass schooling (as envisaged by the UBE program) will not yield
any benefits to the nation unless it becomes an opportunity for mass education. The
management of UBE will therefore not snply count numbers but will pay attention to issues
of rdevance, qudity, equity and efficiency, such that the school system transforms the
numbersinto a critica mass of educated persons needed for nationa devel opment.

The UBE is being developed as a people — oriented program; the management problem in this
regard is the manning of the process of socid mobilization and popular participatiion needed
to ensure that UBE really becomes a people-oriented program.

Findly, management training for UBE has to take a more radica approach than the orthodox
one which uses seniority and experience as the only yardgticks for gppointments to
management postions in Education and which is based on a rote-learning agpproach to
management training in education. Rather, the chalenge areas outlined above could provide
a ussful approach to refocusing educational management training.  In addition, the emphasis
has to shift to handson experience, acquired through interactive and practice oriented
programs.
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2.10 Ogundele, A., Improving School-Community Relations in Secondary Schools in the 21%
Century in Fadipe, J. O. and Oluchukwu, E. E., Educational Planning and Administration in
Nigeria in the 21% Century, lbadan, Nationd Ingitute for Educationd Panning and
Adminigration (NIEPA, Nigeria), 1999, 11p.

The aticle underlines the importance of the community in the education and adminigtration of
secondary schools.  The school is not a culturd idand separated from the community mainland
by the same kind of thing that separates fantasy from red life. Education should arise from the
needs of the community, not from the drawing boards of digant nationad planners. Thus, the
community must be involved in the education process. The involvement becomes more
imperative gven the unprecedented changes in the communities. For instance, parents now like
to know more than what report cards show; growing public interest in education has increased the
principa’s community involvement; pressure groups, not necessarily parents with children in the
school, are now growing and they continue to demand change or are upset by changes made in
schools without their involvement.  Also of grest importance is the fact that communities
condtitute extra resources and means of raisng additiond and dternative funding for education.

Schools have subgtantia resources in the form of people or materids Stuated in the school

community, which could help the school, accomplish its objectives. Paents are the grestest

resource in the community. In some countries parents working as a group of community

resdents have asssted the school in some of the following ways:

?? Solving learning problems in given dlasses or subject aress;

?? Taking charge of classesif ateacher hasto be away;

?? Deveoping campus economy, eg. through helping to set up school enterprise;

?7? Placing secondary students in long vacation jobs in industries and businesses and helping to
supervise such students,

?? Giving taks in school assemblies about their occupations, career guidance, hedth problems
of young people, etc.

To be able to tap into these community resources, the school needs to build good and postive

relationships with the community. Ways of doing thisinclude:

?? Vitd ParentsTeachers Associaion (PTA), not necessarily for the levying of funds;

?? Formation by the school principd of a lay advisory committee in evauding the schodl’s
operations and in planning future developments,

?? Holding Open House Programs to which community members are invited;

?? Organizing once a year, acommunity seminar for reflective exploration of community issues;

?7? Using the school facilities for community education eg. evening classes, games, community
meetings etc.
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2.11 Oguntoye, A. O., Needs-Based Approach to Financing Vocational Technical Education
in the Nigeria Universal Basic Education Program, Journal of Educational Thought 1(2),
2001, 17p.

Universd Primary Education (UPE) fell apart due to one key factor: finance. Its period was
marked with incessant dtrikes of primary school teachers and parents had to withdraw their wards
to privale schools. ~ With this experience in mind, the peper examines the financing of
vocationd/technicd education in the present universd basc education.  Fird, it looks briefly at
relevant theory of human capitd and returns on education and inference made is that socid
benefits of free UBE are more subdantid than the private benefits — Vocationd/technicd
education being pat of the UBE demands serious dtention since it is capitd intendve.  Currently
it is facing some problems some of which were liged: i) inadequate articulation of its importance
a the onset by planners and policy makers; ii) training of vocationd/technica education teachers
is very expendve iii) short supply of technicd and vocaiond teachers iv) inadequate funding;
etic. Having done other andyss, the author recommends a needs-based formula mode for
funding vocationd/technical education in the UBE. This modd was suggested on the mere fact
that school funding in Nigeria specificadly a the dementay and secondary levds has not
followed any objective pattern. Needs-based funding has nothing to do with intuition or rule of
the thumb but it is a means of providing resources to the schookteking cognizance of the
peculiarities of the pupils, the schools and the programs. The approach makes for equitable
digtribution of educationd resources such that the location, socid and economic datus, ethnicity,
typesof programs, sex, religion and the like do not adversdly count againgt the pupils.
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2.12 Okorie, A. N., Shared Leadership Among Nigerian School Heads and Teachers for
Quality Assurance of Universal Basic Education Program in Kwara State, Nationa
Association of Researchers and Evauators, 2002, 11p.

The dudy ascertains the participants views on whether shared leadership among Nigerian school
heads and teachers ensures for a high sandard in the management of UBE programs and
identifies and collect ideas on the steps toward shared leadership for quality assurance of the
progran.  The methodology employed is the use of tape recording of interviews carefully
transcribed for accurate andyss.  The following findings are obtained: i) shared leadership which
is delegating to others, giving away to others and sharing with ohers and the making of
important decisons, and shared leadership which is community of leaders wherein sudents,
parents, teachers and school heads each having an opportunity of leadership and working
collaboratively to solve school problems would make for quality assurance of the UBE program;
i) participants have common beliefs about teachers as leaders and the latter should be provided
with leadership opportunities; and iii) successful school heads are those who enligt teachers in
leadership provison for their schools. Steps toward shared leadership a school level should be
taken and these include the ability of the school head to be reslient in aticulating gods,
relinquish leadership power, involve and trust teachers &hilities among others.  The Sudy
recommends the establishment of collaborative schools in which the professond  autonomy  of
teachers and the manageria authority of school heads are harmonized.
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2.13 Onuka, A. O. U. Implementation of the Universal Basic Education (UBE) in Nigeria: A
Proposal for Funding, Paper presented at the Sxth Annual Conference of National Association
of Educational Researchers and Evaluators, a the Faculty of Education, Universty of Ibadan
October 2002, 8 p.

This atide reviewed the funding of the Universd Badsc Education (UBE) in Nigeria whose
implementation commenced in January 2000. It was discovered that, like al past education
programs such as the Universd Primary Education (UPE), not much funds had been rdeased for
the execution of the program. This is evidenced in the nonavalability of infrastructurd
fecilities, equipment, gaff and libraries among others.  The paper contended that these needed to
be avaldile in the rignt quantum, to facilitate the execution of the program in the right
proportion. It made some of the following recommendations towards mitigeting the problems of
inadequate funding of the UBE:

?? The funding arrangement should not be restricted to government done, but should adso spreed
to the private sector.

?7? Appeds should be made to philanthropists and other well-meaning Nigerians to contribute to
an endowment fund to be established for the purpose of adequately funding the scheme in
perpetuiity.

?? An education fund audit and management commisson should be established to source and
monitor the gpplication of funds in every ssgment of the education sector, paticularly the
UBE.

?? Census of the school age persons within the age-bracket f the UBE scheme should be carried
out as wel as survey of infragtructura facilities and teaching/learning equipment needed; this
will enable proper planning to be done.

?? The Government should direct the Education Tax Fund to provide substantid funds for the
program.

?? Although the UBE scheme is supposed to be free, parents, teachers, labor and al other
stakeholders in the scheme should be encouraged to donate to the proposed UBE Endowment
Fund and offer other voluntary aids, financia or otherwise, to the scheme.
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2.14 Tuoyo, M. U., Ingpection and Supervision as Practices of Quality Control in the Shool
System, in Fadipe, J. O. and Oluchukwu, E. E (Eds), Educational Planning and Administration
in Nigeria in the 21% Century, Ibadan, Nationd Ingitute for Educationd Planning and
Administration (NIEPA, Nigeria) 1999, 12p.

The article states that £hool supervison must be accorded a high priority in the school system if
quditative education is desred.  Through ingpection and supervison, the inspectors and
supervisors asss in improving classroom ingdruction because teachers are made more competent
and efficient, parents are satisfied with the performance of their children, pupils are motivated to
work harder and achieve the required standard, al of which culminate in the achievement of
desred gods of education. The author describes supervison as the congant and continuous
monitoring of the performance of school daff, noting merits and demerits and using befitting and
amicable techniques to amdiorae the flaws while 4ill improving on the meits, thereby
increasing the standard of schools and achieving educational goas.  Ingpection, on the other
hand, is the critical examination of a school as a place of learning through which necessary and
rdlevant advice may be given for the improvement of the school. Such advice is usudly
registered as a report. It is, however, norma to refer to supervison and ingpection at the same
time as they usudly go hand-inrhand.  Problems militating againgt successful inspection and
supervison in Nigeriaindude:

poor remuneration of teachers,

insuffident staffing/shortage of ingpectors,

lack of facilities for the ingpectors to work with eg. vehicles,

bad roads;

lack of evauation system;

poor funding;

lack of adequate training for ingpectors,

poor attitudes to work and lack of interest on the part of teachers;

numerous unqudified teechersin the school system;

poor status accorded teachers and poor perception of the teaching professon by the genera
public.

AN IIIIINIINS

Inspection and supervison will better achieve the gods of qudity control in schools if the

following messures are taken:

?7? frequent and regular visits should be made;

?? verbal and written feedback should be given to teachers;

?? good work should be commended and rewarded while poor performance should attract
reprimand and/or sanctions. In other words, sipervison and inspection should not be seen as
mere formalities,

?7? a sene of competition should be stimulated among teachers and schools, eg. by giving
awards to best performing pupils/schools in externa examinations,

?? proper orientation and training has to be given to experienced teachers before they are posted
to the field asinspectors,

?? ingpectors, themsdlves, have to be monitored by higher authorities; there is need to ascertain
the authenticity of their report, so that such reports are just and fair, and not based on bias or
pregjudice.

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003 / Page 39



2.15 Utomi Pa, The Nigerian Experience with Non-State Delivery of Educational Services
Nigerian Private Sector and Education for All, UNESCO - ABUJA, 2002, 8p.

The growth in any nation’s productivity is spurred by 5 sets of variable policy choices incduding:
indtitution, education, entrepreneurship and culture.  Of these, entrepreneurship, education and
culture ded with the private initiates to ad growth. This study, therefore, seeks to establish the
non-State deivery  of educationa services is better, that is, to show the link between
entrepreneurship and education.  The methodology used includes i)historical research of facts
and data; ii) interviews of some public gaffs Based on information gethered, a reationship
could be seen between past events and those of the present. Private schools were started by
missonaries in thel800's and now Trust Councils and other individud owners have Sarted
edablishing schools -- primary and secondary.  Univerdties have not been left out snce approva
was given for private universties in the 1990's.  However, critics bdieve that this doesn't bore
well for the public schools because it will lead to fdl in the standard as well as poor remuneration
package- sdaries penson, etc. The solution to dl these doubts is said to be hinged on a private
sector, government and NGO's collaboration to manage and monitor the sector, the reinstatement
of labor laws and encouragement of competitions to raise the standard, the organizing of red life
experiences for the teachers and students, availability of loans for student who can’'t pay ther
fees and lagtly the training by companies should be extended to young men in the trade. It is
evident that the government cannot bear the burden aone, it needs the private sector.
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THEME 3:
IMPLEMENTATION OF BASIC EDUCATION REFORM SAND INNOVATIONS
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3.1 Abidoye, G. Promoting Quality Living for the 21st Century through Effective Primary
Science Education, Nigeria Journal of Curriculum Sudies, Vol. 6, N° 1, 1999, 4p. (60-63)

The paper reveds that contributors to a country’s development, the evolution of a scientificaly
literate citizenry in Nigeria for the twenty first century and beyond depends on the pursuit of
effective science and technology education. A sampled survey of scientific knowledge and
awareness in 150 primary school pupils and 50 adults show that the gods of scientific avareness
and literacy are far from being achieved. The findings showed that the pupils lacked knowledge
invariouslifeissuessuch as:
?? factors that affect hedth, causes of disease (vhat make you unhedthy), components of
good nutrition (what foods do you eat? why? possible effect of eating certain food);
?? knowledge of current issues (petroleum shortage; have you heard of AIDS, Cholera,
Typhoid, and what are the causes/prevention);
?? environmenta effects (how can refuse make you sick);
?? factorsthat affect weather (environmentd issues);
?? problem solving issues (how do you go about solving alife problem, e.g. flooding).
Adults did not fare better on these issues. Nearly dl adults said that they would not know if toxic
wastes were dumped in their neighbourhood.

In concdudon, improving the qudity of life of future Nigerians is a task tha must be
accomplished effectively. It is proposed that every child must be exposed to the study science
subject a school. This can only be done by a radica change in the dructure of the primary
school curriculum both in content, scope and adaptation science must not only be seen to be
important in policy, but atending implementation and practice must attest to the place of science
in the development of a virile informed and sdf reliant Nigeria in the twenty first century. Some
of the recommendations are — science must be learnt meaningfully.  All children have the right to
proper education including science education. The importance of science must be reflected in
both policy and practice Science should be one of the subjects being examined in the common
entrance examination. The teaching of science should one of the subjects for ingpection by the
ingpectorate divison. There should be systematic retraining of teachers on new methods and
harnessng of resources in the primary schools. The science curriculum for the primary school
should be re-designed to reflect the science, technology and society approach. Pre-service and
in-service training should be a continuous process. Pre-sarvice educators should conduct follow
— through researches in their trainees. There should be adequate provison of resource for
teaching at the primary school.
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32 Agbo James Akor, Effect of Delinquent Environment on Academic Achievement of
Primary School Pupils in Army Children’s School Azare, Artice, The Nigerian Teacher
Today, 5 (1&2), August 1997, 96-105

The dudy introduces the subject of ddinquency by reference to genetic, physiologica, persona-
socid factors as well as defective homo background. The generd opinion sample on causes of
delinquency in this school among 200 respondents associates delinquency with  “delinquent
home&’ (50%) and “low intdligent quotient” (37.5%). A T- ratio test used to andyse for
sgnificant difference or otherwise between the pupils academic achievement in the fird 3 years
and the last 3 years found no sgnificant difference. A description of items to relate deinquency
and poor academic achievement among 20 isolated pupils showed that dl the pupils were victims
of parenta separation and parenta rgection, experienced hogtility and harsh discipline as well as
living in dums, overcrowded tenements, poor sanitary conditions and abject poverty. There is
therefore a strong relationship between sociologicd conditions and the incidence of delinquency.
Deprived environment is characterised by many factors, one of which is poverty. This affects the
behaviour of pupils especidly the incidence of truancy occasoned by unmet needs. The
prevention and control of ddinquency would be mog effective if family, teacher-pupll
relationship as well as other societal values were integrated.
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3.3 Agusiobo, B.C. Early Child-Care Curriculum Development and Implementation for
Functional Education: Working Towards the 21t Century, Nigerian Journal of Curriculum
Studies Vol. 6, N° 1, 1999, 29-34

Functiond education is crucid to nation development especidly in third world countries like
Nigeria Children are regarded as the future leaders of the nation conditute the most important
eement in the devdopment of early child education curriculum. The current nationd policy on
education has conspicuoudy omitted children of ages 0-3 and focusng only on ages 3-5. this
aticle discusses the education curriculum.  This feature includes a comprehensve guide and
outreach and a well structured and organized way to ensure the needs and education of young
children in a haligic way. A rdion curriculum is andysed to include two important structures.
physcd deveopment, of the child and dimulation. Stimulation is categorized into Sseven units —
physcad devdopment menta and language development, socid and emotiona development,
food and nutrition, harmful practices, hedth and diseases and safety measures.  Certain aspects
the ealy child-care deveopment and education curriculum described include , simulation: it is
thought to have been used to provide non-formd learning opportunities to 92,000 children aged
between 3 and 5 years. The program was found to be of great apped to parents since it was
found to offer custodianship since parents are a work. Other are activity component of the early
child-care include teacher education and training, indructiond materid development, child right-
implementation, awareness of vdue of ealy child-care education for children, evauation
package and community participation. There is need to revise the Nigerian Naiond Policy on
Education dong the potentid benefits of an dl-indudve ealy childcare deveopment and
education curriculum.
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34 Aliyu, M.S, Towards a Better Understanding of the Almajiri System of Education in
Nigeria, The Nigerian Teacher Today, A Journd of Teacher Education Published by the Nationd
Commission for Colleges of Education, Kaduna, Nigeria, Vol. 8, N° 1 and 2, 2000, 8p.

Many a Nigerian dite view ‘Almgiri’ system of education with disdan and more often than not
condemn it as retrogressive and not .in any way functiond. Some dates in the Federation too
attempted legidation to ban it, but to no avall.

The word Almgiri (plurd: admgira) derives from the Arabic word ‘Almuhgirioon’ which means
‘emigrant’. It often refers to any person (usudly a nale) who undertakes koranic educdtion in a
roaming or nomadic manner, and more often than not in complete dedtitution. It dso refers to a
person who due to infirmity, physcd or mentd disability depends entirdy on charity for
subsistence.

The term can aso refer to a poor or less privileged person in the society who due to his Stuation
requires charity or goodwill from other privileged members of the society.

This sysem of education is prevdent amongst the Hausas modtly, with probably other facets
amongs the Igbos, Yorubas and other minor tribes of Nigeria There are some tribes of Nigeria
that do not practice this system of education in any form.

The writer believes the predominance of this form of education amongst the Hausas points to
what he observed (though not satisticaly supported) to be relatively the poorest tribein Nigeria

There are severd disadvantages of this system of education such as dirty syndrome loss of human
dignity, dissuance from labor or work for a living, crudty from some Maams, etc. However, the
author beieves this sysem indills in children vaues such as labor, hard work, perseverance, and
Hf-reliance.

He bdieves it is the only way through which Hausa people tranamit ther reigious bdiefs
culturd heritage and identify with its young ones.

The man recommendation of the aticle is that the sysem is not only relevant to the overdl
development of the Hausa society but dso a an equd pace with ther economic and culturd
progression; this, coupled with the high cost of western education, means that the Almgiri
system will continue to thrive and so should be embraced, alowed and appreciated.
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35 Eguabor, V.O., Researching into the Effectiveness of Individualized Study Program
(ISP) in Nigerian Secondary Schools Beyond 2000 AD, The Nigerian Teacher Today, 9(1),
National Commission for Colleges of Education, Abuja, Nigeria, 2001, 5p.

Individudized study program which is referred to as sdf-learning Module, widdy gpplied in the
U.SAA. and other European countries, is not a common method of ingruction in Nigeria (Joyce
and Well, 1980; David, 1994). Abundant literature supports this observation (Okebukola, 1992;
STAN, 1992; Adeyegbe, 1993). With the use of this method, students improve their performance
in the sciences.  The ISP is thus intended to remedy poor performance. As an innovative method,
lecturers were grouped into severd learning units and students given these modules to learn a
their own pace under flexible and relaxed classoom arangements. Teacher gave frequent
assigance and learners are given individud test on each module. Successful learners move to
learn another module while falled candidates are given opportunity to repeat failed modules and
more to new ones only after successfully completing the assgned module. The method can be
used in conjunction with other commonly used teaching methods. The ISP method has severd
advantages and effects on the learner such as motivation to hard work, higher grades
achievement, extra efforts, opportunity to cope in case of dow learners, individua sdf pace and
dternative approach to continuous assessment. The recommendations include trid of the method
in Nigeria and extenson research on the method a both the secondary and tertiary leves of
education in Nigeria
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3.6 Eta F.EE, Dimensons of Gender Crisisin Nigeria Education: A View from Colleges of
Education, The Nigerian Teacher Today, A Journa of Teecher Education Published by the
Nationd Commisson for Colleges of Education, Kaduna, Vol. 8, N° 1 and 2, September 2000,
13p.

Gender disparity and inequdity abound in dl facets of education and even the society. ‘Gender
Criss manifests in Nigerian education sysem like in most of Africa in under-representation and
margindisation, resulting in poor performance of females as a group compared to males.

This paper presents an explicaion of dimensons of the gender criss usng the dStuation .in
Colleges of Education in Nigeria as the reference point.  Agpects examined include: enrolment,
femde participation, podtion of authority, quaifications, course dereotyping, academic doaff
members and digtribution by sex, grade and qudification.

The new awareness and zed in gender research must be sustained and accelerated on the key
issues of gender in Colleges of Education as the firs step to managing gender crigs in education.
Research is necessary to inform on content, processes, structures and policies which impact upon
and produce gender differentids in Nigerian Educetion.

Specific recommendation points to investigation needs within school cdassrooms, lecture hdls

and committee rooms to unearth the sdlient aspects of classoom interactions and socid dynamics
implicated in the various dimensions of the gender crissreflected in this paper.
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37 Ezema B.C., Influence of Play-Methods on the Achievement of Primary School
Children in Mathematics, Journal of the World Council for Curriculum and Instruction,
Nigeria Chapter, Vol. 3, N° 1, September 2002, 29-34

The importance of teaching methods has been emphasised as crucid in the learning process.
Since play is naturd and occupies most of their time, the use of play and learning resources
become cruciad. A pre-test and a post-test each was administered to ten children who form
experimental and control groups and were observed to ascertain their level of participation in the
school work.  Using ANOVA, the play method was andysed to have had tremendous influence
on the paticipation of children with children having their highes score in item two, “Always
writing in the class’ (90.5%). In the control class, the highest score was 54% (Always answering
questions in the class). Thus, play methods promoted children’s participation and free interaction
with other children and materidsinvolved in the play.
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3.8 ljaye Y. and Kayode, M.A., Leadership Role in the Management of Reading Difficulties
Among Primary School Pupils in Kwara State, The Jos Journal of Education, Faculty of
Education, University of Jos, Nigeria, December 2001, 9p.

Reading is an important issue in the education of a child. The Researchers carried out the study
with the am of finding out directly from school pupils prevdent reading difficulties Kwara
State public schools and some private ones were used to collect data The roles Headmasters
were performing in solving problems, as academic leaders should, were aso identified.

In dl, sx public and four private schools were randomly selected. Headmasters and 22 teachers
sdected from llorin were used. Formd interview insruments were used to collect data on the
concern shown by the headmasters, the measures being adopted to solve the problems and the
factors prevaent in reading.

Findings showed that reading problems exist in al schools but more specificaly in public schools
resulting mostly from catchments area and poor academic leadership by the Headmaster.

All Headmagters indicated awareness of the problem and concern, with private schools showing
gregter indication of these. Private schools further show specific efforts to redress reading
problems through diagnosis and monitoring.

Recommendations include the formulation of reading policy to enhance literacy in Nigeria

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003 / Page49



3.9 lyiola D. O., An Evaluation of the 6 —3 — 3 —4 System Using the Extended Information
Recall Process Mode, Nigerian Journal of Curriculum Sudies, Vol. 1, N° VII, 1998, 10p. (91-
100)

The paper focuses on evduating the 6 —3 — 3 — 4 sygem of Education in Nigeria agang the
background of the Extended Informetion Recal Process modd. The mode identifies the source,
(that is the nation through the curricullum planners), the medium (the education ingtitutions and
means of passing the curriculum to the target), the learners, and performance (that is the product
of the whole system which the source, the nation or the planners adjudge ether ‘good’ or ‘bad’).
Simple percentage datisticad analyss was used based on a questionnaire tagged “Evauation scde
for An Educationd Sysem (ESFES)” adminisered to 950 respondents -- 400 primary, 300
secondary and 250 tertiary schoolteachers at the time of research, resdent in Oyo State of
Nigeria The results show that 44.27% of respondents identified with the good intention of the
curriculum planners.  97.9% was satisfied with the way the curriculum has been handled and
passed to the learners or students;, 42.3% bdieved that students receive the maximum of what is
given out, while 16.77% fdt the students who relieved the little will probably perform. The case
of poor implementation has been established and government has been identified as the source of
planning but a the same time the cog in the whed of the program’'s success. The author
recommended that the government a dl levels should sop politicizing educdtion. So a
commisson free of palitical influences is therefore cdled for. Effort should be geared towards
proper implementation for the proper redization of the 6 — 3 — 3 —4 system of education.
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3.10 Mangvwat, SEE., An Appraisal of the Quality of Primary School Products, Journal of
Educational Issues, 1 (1), 2001, 40-45

Snce primary level educaion is the foundaion of the forma education sector, the qudity of
products at this level determines the qudity of other levels. The objectives of the Netiond Policy
on Education with respect to primary education clearly spells out the need for the inculcation of
literacy, scientific and reflective thinking, effective participaiion in and contribution to society,
mord training and character development for sound attitudes among others. However, there are
militating factors that affect primary school education principaly the teacher. Many teechers are
not conversant with their fiedds. For example drunks, corrupt persons, irresponsible persons,
untrained individuds, fill the classsooms as teechers. Also, many of the present teachers ill use
lecture in atempt to impact knowledge, rather than encouraging pupils to participate in the
learning process. Teaching practice supervison demondrates the preponderance of the lecture
method in the impartation of knowledge. The cumulative effect of these problems is shown in
the performance of pupils a other levels of education, which is a demondration of the collective
indifference of government and adminidrators of education in the country. This is why many
primary school buildings are in dire need of renoveation. The qudity of teachers needs to be
improved dong government stoppage of pivotd teachers training program in order to improve
the overdl qudity of pupils.
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3.11 Moronkola, A.O and Moronkola, D.O., Primary School Teachers Knowledge of
Acquired Immune Deficiency Syndrome (AIDS) in Oyo, Oyo dtate, Nigerian Teacher Today,
5(1& 2), August 1997, 7p.

The Acquired Immune Deficiency Syndrome (AIDS), a worldwide letha disease caused by a
virus known as the human Immuno Deficiency Virus (HIV) which destroys the body system, is a
threat to the human race. Its mgor channd of transmisson is through sexua intercourse between
an infected and a nonrinfected partner. In Nigeria, as a March 1990, there were 308 confirmed
zero-positives and 21 deaths recorded. This study emphasizes the need for an early education of
primary school pupils about AIDS. For this to be redised, those who teach these pupils must
have fird hand knowledge. Literature and socia surveys were employed in the generation of
data for this study amongst 106 teachers 83.65 percent of primary school teachers surveyed had
basc knowledge about HIV. Knowledge about the modes of tranamisson of HIV was
widespread in the sample 92.45%. Teachers knowledge about the science of AIDS infection
was 53.3%. Knowledge about myths of HIV was 49%. It is imperative that the Nationa
Assembly Committee on Aids (NACA) desgn and implement in-service training programs on
AIDS education for primary school teschers. Also, AIDS education should be an integrd part of
teacher training programs in the country as a way of intensfying war againg HIV in schools and
society ingenerd.
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3.12 Nwagbara, C., Enriching the Curricula of Non-Formal Education for Functionality
and Relevance’, Nigeria Journal of Curriculum Studies, Vol. 6, N° 1, 1999, 6p.

Empowering women for nationd development is a serious issue dl over the world, especidly in
the developing countries.  This paper identifies the various efforts made by the government of
Nigeria to improve the status of women by examining the objectives of the Blueprint on Women
Education, which provides opportunities that will help women develop their taents and other
qudities. One such initiative is the establishment of dl girls schools eg. Federd government
Girls Colleges. The paper identifies literacy as a key issue in women education, in Nigeria; it
plays a mgor role in preparing individuds to participate in naiond development. A literate
society is much more receptive to and effective in nationa development. Literacy is identified as
a key issue in women education as it is an indispensable starting point. The paper dso discusses
the concept of the curricullum and it's relevance in non-forma education program for women.
The rdevance of the curriculum in nonformad education for women makes it imperative to
provide a set of planned activities geared towards acquistion of knowledge and trandated into
skills for women.  Such a curriculum caters for both urban and rurad women who desre to be
literate, and crestes adequate and functiond politica literacy. It dso facilitates the evolution of
responsible well-informed and sdf-reliant Nigerian women among others.  The emerging globd
issues for the enrichment of the curricllum are identified and ther rdevance and functiondity
discussed.  The emerging globa concerns include Reproductive Hedlth Issues, Sex Education and
Gender Issues etc.  which make non-forma education for women to be functiona and rdevant.

The curriculum mugt aso atempt to train the ability to absorb new idess and new information in
aworld of information explosion.
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3.13 Nwosu, D. and Okorie, S., Current Trends in Research and Innovations: The Case of
Using Inspection Reports for Research to Improve Teacher Education in Nigeria, Research
Framework for Teacher Education in Nigerig, (Eds) Lassa, P. N. et a., Nationa Commission for
Colleges of Education, Kaduna, Nigeria, 1994 19p. (101-119)

This paper is an atempt to examine the foci of ingpection reports as tools for quditetive research.
The utilization of such reports has intringc vaue for scholars and those interested in the growth
of education in Nigeria To accomplish this study, accreditation reports on Colleges of Education
and other NCEE-awading inditutions produced by the Nationd Commisson for Colleges of
Education (NCCE), as wdl as accreditaion reports on Universty Faculties of Education
produced by the Nationa Universties Commisson (NUC) were consulted. In addition, reports
of primary and secondary school inspection by inspectors of the Federal Inspectorate were
consulted. These reports have some unique roles to play in both educationa research and in the
production of teachers, therefore, they should be fully used in the advancement of teacher
education. The paper recommends that interview of pupils'students should become part of the
primary/secondary inspection and reporting, because their experiences and views conditute
criticd feedback needed for improvement of teacher training. Observation of lectures, |aboratory
or workshop activities should be incorporated into NCCE and NUC accreditation visits. The
accreditators or evduators of such lecture rooms or workshop should not function as inquisitors
but rather as colleagues of the person a work. With regard to B.Ed and NCE curricula, there
should be pogt-accreditation vidts. The NUC and NCC should design programs of Regular
Monitoring or Routine Appraisal to equate the Routine Ingpection carried out by the FIS and SIS,
In concluson, it is dated that not only do ingpection reports hardly feeture in our research
literature, but tha curricullum planners, textbook writers, other curriculum workers and
educationaists rarely make reference to the reports. The paper aso draws attention to the equally

neglected drategies for improving the effective use of these reports and their contribution to the
advancement of teacher education in Nigeria
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3.14 Shaibu, A. A. M. and Mari, JS.,, Gender-Related Differences in the Understanding of
Science Process Skills Amongst Junior Secondary School Students in Some Nigerian
Schools, Journal of the Science Teachers Association of Nigeria, Vol. 32, N° 1 & 2, December
1997:21-27

The preponderance of mae domination in science education has been traced to gresater
opportunities for boys than girls in science activities, teachers bias towards daborating more on
boys responses than girlS in classroom interactions and boys superiority over girls in activities
requiring manipulation. Data for this study indicate low levd of understanding of science
process skills among both mae and femae subjects in Zaira metropolis of Nigeria. In fact, the
girls in various tests conducted for the purpose of this sudy, adthough the difference was not
datidicdly ggnificant.  The generdly hdd notion that boys ae better than girls in science
education should be moderated with caution S0 as 0 prepare teachers a least psychologicaly to
apply methodologies with potentids for remediation for boys deficiency in stience learning.
There is dso the need to undertake periodic curriculum evauation of Nigerian Integrated Science
project (NISP).
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3.15 Tgga lgmala A., Susainability of Curriculum Innovation in the Nigerian Education
System: A case of the Federal Capital Territory (FCT), Journal of the World Council for
Curriculumand Instruction, Nigeria Chapter, Abuja, Vol.3, N° 1, September 2002, 78-83

With the jettisoning of the so-cdled colonid education policy with the launching of the new one
in 1981, much had been expected in the area of curriculum development and the Nationa Policy
on Education as a whole. Innovations introduced n the education curriculum were intended to
harmonise exiding contradictions, ambiguities and lack of uniformity in educationa practices in
different parts of the federation for the benefit of dl citizens However, many years after these
curriculum innovations were embarked upon, many of the aspects had begun to wane. This has
put a question mark on the thrust and objective of the much-taunted educationa “revolution” in
the country. In the 34 FCT secondary schools run by FCDA were established after the launch of
the Nationd Policy on Education. However, this “later generation” of secondary schools with a
tota population of 35000 students appears to lack the provison of infrastructure and supply of
teeching and leaning fadlities egpecidly for science, technology and mathematics (STM
Education). For example, out of the 34 FCT secondary schools, 29 are said to have workshops,
but only 2 could be sad to have the compliment of the desired equipment to offer desred
indruction to sudents. Apart from this, the STM lacks qudified teachers, which has led to losses
in the expendve introductory technology equipment imported for the purposes of the STM
Education. A sudtanable innovation in the curricullum of secondary schools must receive mult-
sectord attention.
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THEME 4.
RELEVANCE OF EDUCATION:
ADAPTING CURRICULA AND USING AFRICAN LANGUAGES
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41 Afiesmama Abigal, F, Linguisic Complexity in Rivers Statee The Podtion of
Language Use in Primary Schools, in Emenanjo, E. N. and Ndimele, O. M (Eds), Issuesin
African Languages and Linguistics: Essays in Honour of Kay Williamson, Aba, Nationd Ingtitute
for Nigerian Languages, (1995) 10p

Rivers State, dtuated in Nigerids Niger Ddta region and with an estimated population of five
million people has about twenty indigenous languages/didects, none of which is conddered
dominant in the Sate. In addition to the officid language, English, Pidgin English is widdy used
as a lingua franca, especidly in urban aress. The dudy invedigated language use in primary
schoalsin Rivers State with the am of finding out:

1. whether the ‘mother-tongue or the “language of the immediate community” were being used
as media of ingruction as dipulated in the Nationd Policy on Education (1977, revised
1981);

2. whether the Rivers Readers series specidly produced in the 1970's to encourage literacy in
the mother-tongues of the different communitiesin the state were being used; and

3. which language skills the children had acquired by the end of ther firg year and whether
these were adequate for the children to be able to cope with their schoolwork in other
subjects.

Theflndlngsmcludethefollowmg
in many of the schools outsde Port Harcourt, the State capita, the loca language and Engllsh
ae usd ordly in the junior primary and English in the senior primary dass there is
however, a preference for English in dl schools;

- literacy skillsin the mother-tongue are dmost non-existent throughout the school system;

- in Port Harcourt schoals, no locd language is used or taught in any primary school;

- Englishis used throughout the educationd system;

- The Rivers Readers are available in the Head madter’s office but are not much used by the
teachers who complain of lack of proper scheme of work for locad languages, scarcity of
books and discouragement from parents who are more interested in the acquigtion of English
by their children.

The researcher then recommends that more time be given to language teeching in the States
primary schools with emphass on ord drills in English and on literacy kills in the mother-
tongue. The government sould aso encourage teachers to write reading books for use in school.
Even in an urban area such as Port Harcourt, effort should be made to teach indigenous languages
as school subjects.
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42 Ajao, Ayoade, Towards a New Orientation in the Training of Nigerian Second
Language Teachers, Nigerian Language Sudies (A Journd of the Nationd Inditute for
Nigerian Languages), Aba, N° 1, December 1993, 12p.

When the Nationd Policy on Education (1981 revised edition) introduced the teaching of second
Nigerian languages (NL) in the Junior secondary school, an acute shortage of trained teachers in
both quantity and qudity was noticed as one of the problems that could militate agang its
effective implementation. To solve the problem, the Federal Government of Nigeria directed the
Nationd Commisson for Colleges of Education in the training of second Nigerian languages
(NL2). The author lauds the NCCE NL, syllabus for incdluding communicative courses such as
reading and writing, trandation, practicas and aculturation. He, however, criticizes the syllabus
on the following grounds.
- its three-'year duraion is too short for students both to acquire enough competence in the
target language and to be able to teach it;
- Undue emphasisis placed on academic contert at the expense of the pedagogic studies;
- Enough atention is not paid to practicd courses such as methodology of L2, maerids
devel opment and language testing.
The author then proposes a new 4year NL, syllabus for the Colleges of Education, the first year
of which will be devoted to the acquidtion of the target Nigerian language, followed by a three
month acculturation program in a rurd aea of that language. The proposed syllabus dso
suggests a mix of courses in language, literature and culture; pedagogy, incuding methodology
of L, leaning and teaching, curriculum devdopment, psycholinguidics, materids desgn,
language testing, €tc.
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43 Busai, O. et d., Egtablishing Standardized Scientific Registers in the Mother-Tongue
from the Interpretative Responses of Junior Secondary School Pupils and Teachers on
Scientific Concepts, Journal of Science Teachers Association of Nigeria, 37 (1 & 2), 18 p.

This study examined the adequacy of responses of junior secondary school pupils and their
teachers on some scientific concepts as a fird gep towards andardizing indigenized scientific
concepts was randomly drawn from the Nigerian integrated science project | and 1l so that pupils
and teachers would give the meaning in English and provide appropriate conceptua words in
their mother tongue. Two mgor languages Yoruba and Igbo were addressed.  Andysis of pupils
and teachers conceptuad meaning in English and the assessed terminology showed that
differences exis in the meanings and terminology among pupils and teachers. There were more
than 40% of the scentific terminology of the scientific terminology that could not be trandated
by teachers in Yoruba and another 40% in Igbo. In addition, some concepts that conceptualy
mean different things hawe the same indigenized terminology. For example, in Yoruba the
concepts ‘speed’ and ‘velocity’ were both trandated as ‘Yara while the Igbo the two concepts
were ds0 trandated as “O9s0” the study then pointed out some of the implications of the
findings for teacher and secondary education:

- Sudies tha have shown dgnificant performance of pupils when taught in the mother tongue
compared to those taught in English have to be viewed with greater caution.

- Regigers to be used by the teachers and pupils must be dandardized with a view of
harmonizing trandaions that vary among sub-ethnic groups and for the conduct of research.

- Thereisneed to strengthen the use of English course for trainee teachers.

- The inability of pupils and teachers to give mother tongue trandaions for many scientific
concepts point to cultural eroson. Throwing out our culturd identify with the bath water
may make it extremey difficult for pupils to explore resources and skills within their country
to improve living.
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4.4 Chijioke, M. U, Pdliticization of Education: Effect on the Teaching and Learning of
Nigerian Languages at Pre-Tertiary Leve in Nigeria, Nka a Journa of the Arts, Alvan Ikoku
College of Education, Owerri (7 pages)

The paper focuses on how poalitics affects the use of Nigerian languages and their teaching and
learning a pre-tertiary levels of education. It recdls the language provisions of the Nationd
Policy on Education (1981), which date that the medium of ingtruction a pre-primary and lower
primary classes should be the mother tongue, with trangtion to English in upper primary classes.
Nigerian languages are to be taught as subjects in dl primary and secondary classes. The policy
adso provides that Government would develop the orthography of many more Nigerian languages
and dso produce textbooks in Nigerian languages. The author feds that the laudable initiative of
the government has not met with much success due to paliticization of the program. Evidence of
this paliticdization indude the following:

- the wording of the language policy which says that the languages would be taught in schools
subject to the avallability of teachers gave a loophole which schools rely on not to teach
Nigerian languages.

- Many qudified Nigerian language teachers remain unemployed because of embargo on
employment and because dates who have vacancies indst on employing only their own
indigenes,

- The Nationd Indtitute for Nigerian Languages (NINLAN) which was set up in 1991 for the
main purpose of producing teachers of Nigerian languages has not been able to carry out this
function, due mainly to poor funding from the government

- The nortincdluson of other languages as subjects to be taught in the schools is causng
resentment and unfavourable attitudes towards the three mgor languages — Hausa, Igbo and
Y oruba, that are taught in schools;

- The lack of palitica will on the pat of the government to see to the success of Nigerian
languages in schools is dso manifesed in the non-monitoring of the schools nor of the
teachers on how they are implementing the Nigerian languages provison of the NPE

The paper then cdls on government to reward the language provisons of the NPE in more
positive and unambiguous terms;, extend employment to trained Nigerian language teachers;, fund
the Nationd Inditute for Nigerian Languages adequatdly to endble them fulfill their datutory
functions, include more Nigerian languages as school subjects and constantly monitor schools to
ensure they are teaching Nigerian languages as provided in the National policy on Education.
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45 Ekwueme, L. U.,, Emerging Issues in the Cultural Education of the Nigerian Child in
Ogbulogo, C. et a. (Eds), Advances in African Languages, Literatures and Cultures, Lagos,
Sam Orient Publishers, 2001

The atide dates that in pre-literate society, there was full transmisson and perpetuation of both
materiad and nonmaterid culture through ord transmisson and through active participation of
children in dl aspects of traditiond life.  With the advent of forma education, these traditiona
avenues of culturd transmisson have largdy dissppeared. Right from the nursery classes
through primary and secondary schools, children are now exposed to western culture to the utter
neglect of indigenous cultures. Moreover, the schools lay emphasis on Mahematics, English,

Socid Science and some primary science while music and other culturd and credtive at forms

ae pad only minima atention. This lack of culturd education in schools results in the rearing

of children who are culturd barbarians, ignorant of their own cultures and totdly lacking in the
gppreciation of the ats. If the Stuation continues unchecked, indigenous cultures will become
extinct within afew generations. The paper then makes the following recommendations:

- paents should dat the muscd and culturd devdopment of therr children right from the
home; they should expose them to songs, plays, stories, myths, legends, etc of their ancestry
and encourage them to participate in dl musical and culturd shows and festivas of their areg;

- from nursery through primary and secondary schools, children should be exposed to dl
aspects of indigenous culture (songs, tories, dance, play, drama, handcrafts, occupations,
etc). they should aso be encouraged to participate in dl forms of culturd shows and
programs

- teechers should be adequatdly trained (in quantity and qudity) to handle Culturd and
Crestive Artsin schools.

- the government should adequatdy fund Culturd and Credtive Arts programs and dosdy
monitor their implementation in schools.  All these will produce children who will be adle to
aurvive and be wdl integrated in the complex society and dso tranamit their culturd vaues,
norms, practices and heritage to the generations after them.
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46 Emenanjo, E. N., Nigerian and Foreign Languages in Education, in The Sate of
Education in Nigeria, UNESCO - Lagos Office, Nigeria, 1998, 17p.

The author describes the language Stuation in Nigeria which he observes is very complex, being
composed of 400 indigenous languages, Pidgin English, English, while dso recognizing other
foreign languages such as cdlasscd Arabic, Kiswahili, French, Portuguese, German and Russian.
He classfies Nigerian languages into three broad groups — the developed languages such as
Hausa, Igbo and Yoruba that have stable orthographies, standard written forms and large numbers
of ndive speskers the devdoping languages which number around sxty with populations
ranging between a hundred thousand and one million speskers, but are only just developing their
orthographies and written materids and are hardly used as media of indruction in schools, the
third group termed ‘undeveloped’” are smdl languages, each with a population of less than 10,000
speakers, and endangered partly because they have neither orthographies, nor texts available for
literacy purposes, nor are they used or taught in the educationd system. From the point of view
of lack of orthography and forma written texts, one could have classfied Nigerian Pidgin as an
undeveloped language. This, however, is not the case snce Pidgin is a vibrant and expanding
medium of ord communication in informa and nonforma settings, even in dlassroom setings.

The author next makes a critique of the language provisons of the Nationa Policy on Education

(NPE) 1977, revised 1981 which requires that education in pre-primary and lower primary

classes be conducted in the mother-tongue with trangtion to English in the upper primary classes.

The policy dso provides that indigenous languages be taught as subjects in dl primary and

secondary school classes, while, in addition, students in junior secondary school should study as

a second language one of the three main languages —Hausa, Igbo or Yoruba. Among problems

associated with the language policy are these:

?7? Predicaing the implementation of the language policy on “the avaldbility of teachers’ is
evasve.

?7? Lack of sated sanctions for ering Federa, State, Loca Governments or other agencies,
including parents has compromised the implementation of the policy.

The paper recommends a review/revison of the language policy whereby the mother
tonguellanguage of immediale community should be extended for the whole of primary
education, done or in conjunction with English. All the escape clauses now contained in the
policy should be expunged, to compe the implementation of the language provisons. With
regard to curricullum and materid design, the author reveds that the Nationa Inditute for
Nigerian Languages (NINLAN) has produced a prototype curriculum in Nigerian Languages,
which could be easly adapted for particular language curriculums.  The government is adso cdled
upon to address the gross shortage of teachers of both Nigerian Languages and English without
whom the effective implementation of the language policy cannot be redlized.

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003 / Page 63



47 Junad, lsmal and Ihebuzor, Nod, Developing Curricula: Nigerian Languages in Ivowi,
U.M.O (Ed.), Curriculum Development in Nigeria, 1993, 11 p.

This sudy begins with a brief higoricad background of curricullum development efforts in
Nigerian languages. It dates that in pre-colonid and colonid times, no consgtent attempts were
made to teach these languages in schools nor to develop curricula for them. It was not until the
end of World War 1l and the awakening of nationdism that a new interet was kindled in the
development of indigenous languages. The study goes on to examine the current provisons of
the Nationd Policy on Education (1977, revised 1981) for usng the mother tongue as medium in
pre-primary and primary classes. The policy dso provides that indigenous languages be taught
as mother tongue (Li) in primary and secondary schools, while students in Junior Secondary

Schools should, in addition, study one of the three man Nigerian languages —Hausa, Igbo or

Yoruba — as a second language (L2). The paper points out that both the (L1) and (L) policies

have some in-built problems which could congtitute unfavourable socio-pedagogica context:

- the policy provison for the use of the mother tongue (L1) as medium might not be favourable
to a child living outsde his immediate environment, nor would it be practicable in minority
language areas where speskers of different minority languages live in close contact and
proximity asin parts of Edo and Delta States.

- the L, policy dso faces the problem of the criteria to be used in determining which language
should be chosen and studied as L,. Apart from the policy problems, other factors affecting
curricullum devdopment in Nigerian languages include faulty gods and objectives, poorly
motivated learners, inadequacy of both quantity and qudity of teachers, inadequacy of
ingtructional materials and of assessment procedures and a high dropout rate.

The paper then suggests.

- review of the policy and ams and objectives of teaching Nigerian languages as Ly and Lp, and
asurvey of the language needs of learners.

- Stepping up of the production of teachers of Nigerian language teachers (L1 and L)

- mounting of specda programs to produce large quantities of ingtructiona textbooks in
Nigerian languages

- sdting up a sysem of motivation for learners such as tying recruitment into jobs to certified
competence in the L1 and an Ly; funding inter-Sate vidts by learners of Nigerian languages,
offering scholarship to al students of Nigerian languagesin tertiary ingtitutions.

- Investment of more funds by the Government in the sysemdic development of languages in
the country.
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48 Junadu, lsmail, Language and Cultural Survival and Growth in 21% Century African
Schooals, In Pipeline Issues in Higher Education in West Africa, Proceedings of Conference on
Inputs in Higher Education from Lower Tiers of Education organized by Ford Foundation,
Lagos, Nigeria, 2001, 10p.

The paper states that language and culturd survival and growth in the African continent depends
on schoadls, a the same time, no meaningful and relevant education can be carried out unless it is
firmly rooted in the cultura milieu of the recipients. It is in this vein tha the author laments that
the provisons contained in the Nationd Policy on Education (NPE) 1981 and in the culturd
policy for Nigerian (CPN) 1988 for developing and promoting indigenous languages and cultures
in schools are hardly being promoted. This is causing the steedy decline of indigenous languages
and cultures and leading them to the path of extinction. To address the gStudion, the author
suggedts massve sengdtization and publicity campaigns on the importance of indigenous
languages and cultures to educationa and nationa development; enacting of laws by Federd and
State Governments to comped dl schools to implement the language and culture provisons of the
NPE and the CPN; supporting relevant ingitutions and agencies to embark on the development
and dandardizetion of orthographies for more Nigerians languages, provison of ingructiond
texts and teaching ads, massve traning of teachers of indigenous languages by Colleges of
Education, tertiary inditutions, as well as by the Nationd Indtitute for Nigerian Languages.
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49 Ogbonna, Smeon, Ozri, Parental Preferences for Medium of Ingruction in Primary
Schools; Implications for Teaching in Nigerian Languages, UBE Forum, a Journa of Basc
Education in Nigeria, Vol. 1., N° 1, 2002, 13p

This article reports the results of a socio linguist survey aimed a ascertaining parentd medium of
ingruction preferences for the primary levd of education. The population of the study was
composed of parents living in Zaria and Sabon Gari local government areas of Kaduna State.
The sample of the sudy conssted of 211 parents covering a wide spectrum of ethno linguidtic,
s0ci0-economic, educationa and other backgrounds.

Response frequencies and percentages for parental medium preferences were as follows:

Medium Frequencies Per centage (%)
English 100 47.39

Mix of Mother tongue and English 73 34.60

Moather tongue initidly and English later 22 10.43

Mother tongue 13 6.16
Linguafranca 3 1.42

Tota 211 100

The following conclusions were drawn from the study:

a. No medium was prefered for exclusve use in primay education by an ovewheming
mgority of parents. Although English was clearly the most preferred medium, it was not
chosen by up to haf of the parents. This indicates that the practice of usng English as the
excdusve medium of indruction even in privatdy owned primary schools might be out of
tune with the wishes of many parents.

b. Nigerian languages were rated low in parentd preference as indructiond medium. Based on
thexe findings, it may not be redidic to advocate for an exclusve mother tongue medium
policy. The hope for use of Nigerian languages in combination with English in maintenance
or trangtiond bilingua programs.

c. There is a higher preference for a maintenance oriented bilingua education program than the
trangtiona oriented one, which is presently prescribed in the Nationa Policy on Education.

Among the recommendations is that the educationd system in Nigeria should be seen to be
promating bi/multilingudism in English and Nigerian languages  For pedagogicd reasons and
for purposes of mother-tongue maintenance, specific medium functions should be assgned to
Nigerian languages. For example, less technicad subjects such as Credtive Arts, Culturd
Adivities and Socid Studies could be taught and tested in Nigerian languages in dl casses. This
will ensure the ultimate development of these languages.
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4.10 Ohiri-Aniche, Chinyere, The Place of Nigerian Languages in the New Universal Basic
Education (UBE) Scheme in Nigeria, African Journal of Curriculum and Instruction
(Department of Curriculum Studies, Faculty of Education, Universty of Lagos), Vol. 1, N° 1,
2002, 18p.

Research conducted between 1997 and 1999 in Plateau, Niger, Kano, Rivers, Deta Imo and

Lagos daes reveded tha most States, especidly multilingud and minority ones are not

implementing the indigenous languages provisons of the Nationd Policy on Education (NPE)

(1977, revised 1981, 1998). The NPE requires pre-primary and lower primary classes to be

taught in the child's mother-tongue while English takes over as medium in upper primary classes.

All primary and secondary schools are aso required to teach indigenous languages as subject.

Problems militating againg the use of Nigerian languages as medium and ther teaching in

schools include the following:

- Multilingud States find it daunting to cater for numerous languages, some of which have
only few speakers.

- In urban aess, classes often contan a mixture of children from different ethno-linguist
groups

- Apat from the three main languages — Hausa, Igbo and Yoruba — mog of the four hundred
Nigerian languages lack orthographies, textbooks, approved curriculum and trained teachers.

- There is generdly a negdive attitude to indigenous languages by parents, pupils, students and
school authorities dike.

- Indigenous languages suffer poor funding and lack overdl support from the Government.

The dudy recommends srong sendtization and advocacy programs with parents, communities
and dates and locad governments to dert them to the disastrous socio-political and educationa

consquences of neglect of indigenous languages.  In the UBE scheme, a vibrant hbilingud
education policy involving use of English and the mother tongue as meda in dl primary and later
junior secondary classes should be pursued.

ERNWACA -Nigeria/ Annotated Bibliography on the Quality of Education 15 May 2003 / Page 67



411  Ohiri-Anichie, Chinyere, Promoting Mother-Tongue/English Bilingualism in the
Universal Basc Education (UBE) Program in Nigeria, in Obeng, S. G. (Ed.) Palitical
Independence with Linguistic Servitude: The Palitics about languages in the Third World, New
Y ork, Nova Science Publishers Inc., 2002, 20p.

In a study conducted between February and May, 2000 in primary and junior secondary schools
in Imo, Enugu and Lagos states of Nigeria, it was found that about 18% of Students in private
secondary schools are unable to spesk their ancestral languages, 48% of al pupils and students
converse with parents in their indigenous language while only 18% converse with friends in ther
indigenous language. To gtem the dedine in knowledge and use of indigenous languages, the
paper advocates hilingua education in English and indigenous languages as a way of promoting
English while dso ensuring the survivd of indigenous languages.  This will involve the use of
English to teach some subjects (eg. Science and Math) right from primary one to sx and to
Junior secondary school. At the same time, the mother tongue (L1) will be used to teach Arts and
HumanitiesLife Skills subjects.  In the long term, it will become possble to teach any subject
gther in English or the mother tongue. Findly, the paper cals for greater commitment towards
safeguarding and promoting indigenous languages on the pat of parents, the Government of
Nigeria, aswell asfrom African and United Nations agencies.
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412 Okeke, V. O., Linguigic Immerson Scheme within the National Language Policy
Implementation Program, Nigerian Journal of Professional Sudies in Education (NJPSE),
May and November, 2002, 7p.

In the quet for nationd unity, the Nationd Policy on Education (NPE), revised 1981 edition

recommended that al junior secondary school (JSS) students study one of the three man

Nigerian languages — Hausa, Igbo or Yoruba This policy is not being adequately implemented

in schools due to lack of seriousness on the pat of government and school authorities dike.

Thus, two decades since the promulgation of the policy, very few teachers have been trained to

teech the second Nigerian language (NL2) while hardly any textbooks have been specidly

produced for teaching them. To enhance the learning of NL2 in junior secondary schools the
paper suggests that language immerson programs be introduced for pupils.  The immerson
program could teke different forms.

- A threemonth or a term’s sojourn in a wel aranged exchange program in the environment
where the target NLy is spoken;

- Holiday exchange programs enabling pupils to spend some weeks in the area whose target
language they ae dudying. Principds of schools and date governments should actively
participate in such exchange programs,

- The immersgon program should consst of intendve exposure to the native community and of
pedagogical contact with indigenous teechers, this will certainly impact on the qudity of
language to be acquired by the pupils.

Findly, the Federd Government of Nigeria is cdled upon to give subventions and scholarships to
support the immerson program. The scheme will most certainly create a good forum for children
not only to acquire the sscond Nigerian languages better, but aso to get acquainted with the

cultures of other areas and makes friends outsde their own area — to the hedthy promotion of
netiond unity.
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413 Onuchukwu, O. and Ifeanacho, M. J, Education Versus Indoctrination: A Critical
Appraisal of Nursery Education in Port Harcourt, Nigerian Journal of Professional Studies in
Education (NJPSE), May 2001, 10p.

The new Universd Basc Education (UBE) re-launched in Nigeria in September 1999, has

nursery educetion as one of its components. Nursery schools are, however, to be run by private

edablishments with the government providing policy and regulaory guiddines. The Sudy

evauated the process of education in nursery schools in Port Harcourt, Rivers date to establish

its rlevance to the development of the Nigerian child. It used three different school types as

samples

- Type A condgted of very high fee paying nursery schools attended by children of rich and
upper middle class,

- Type B nursary schools were moderatdy high fee paying nursery schools atended by
children of the middle dass; while

- Type C schools were low fee paying ones attended by children of the lower classes.

The study made a content andyss of the materids (books, play objects, teaching aids, songs,
games) as wdl as the language of the nursery education on offer, with a view to establishing a
relationship between them and the indigenous Port Harcourt culture.  Some of the findings
include:

- There is no unified and defined curriculum for nursery education; each indtitution fashioned
out its own curriculum;

- 80%, 72% and 32% of books used respectively in types A, B and C nursery schools were of
Western origin;

- Poems, nursery rhymes and plays were completely American or European;

- English was the predominant language used, closdy followed by French, while no Nigerian
language is formdly taught or used as a means of communication in any of the nursery
schools studies,

- In some of the schools, there is prolonged culturd bombardment via the eectronic medium n
theform of CNN televison channdl, computers and computer games.

All of thee are fast relegaing Nigerian languages and cultures to the dusthin of higory with
unimaginable negative socio-economic and politicdl consequences.  The sudy then cdls on
Federd and States Governments to urgently draw up curriculum for nursery education, based on
the philosophy and objectives of Nigerian Education. At the same time the appropriate
mechanism for congant monitoring and evaduaion of the education offered in al nursery schools
should be put in place.
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4.14 Oyetade, S. O., Attitude to Foreign Languages and Indigenous Language Use in
Nigeria, in igboanus, Herbert (Ed.), Language Attitude and Language Conflict in West Africa,
Enicrownfit Publishers, (2001) 16 pp

Following the 19" century colonization of Nigeria by Britan, English became the officid
language and has remained SO0 despite independence in 1960. Consequent upon the use of
English in high domains, espeddly its officdd and internationd function as the gateway to the
cream of world culture, English is a prestige language in Nigeria It has established itsdf as the
language of upward mobility in the country because concomitant to ability in it are socio-
economic and politicd advantages. On the other hand, Nigerian languages have received
contempt from Nigerians right from the coloniad times when severa colonid edicts promoted the
ascendancy of English and the natives themsdves came to desre English which guaranteed them
opportunity for white-collar jobs and good conditions of life. In post-independence Nigeria and
even despite the provisons of the Nationd Policy on Education (1977, revised 1981) promoting
the use of and teaching of indigenous languages, Nigerians favour English above their own
languages. The schools ignore the policy provisons and many go ahead to teach dl primary
classes in English, spesking of indigenous languages (vernaculars) is prohibited and punishable
in many schools while some ‘dlite parents even go to the extent of banning ther children from
usng their mother tongue & home. The only hope for indigenous language is that there remains
a resdue of emotiona attachment to them, which makes their speskers wish for them to survive.
Thus in a 1988 survey of 160 parents in Lagos and Ibadan towards the use of indigenous
languages in the early stages of their children’s education, the following results were obtained:

- Mother tongue only 6.3%

- English only 23.7%

- Simultaneous use of English and Mother tongue 70%

The proper cdls on the government to sponsor more widespread studies of languages attitudes in

Nigeria as these would have wide-ranging implications for language planning issues in the
country.
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4.15 Williamson, Kay, Use your Language or Lose your Language, in Emenanjo, E N and
Bleambo, P. K. (Eds.), Language Endangerment and Language Empowerment in Nigeria, Aba,
National Ingtitute for Nigerian Languages (NINLAN), 1999, 7p

The paper examines the fate of minority languages in the educationd sysem and says tha the

fate of these languages primarily is in the hands of ther speskers. These should takes steps not

only to use ther language themsdlves, but dso to ensure that ther children are adequately
exposad to it and retain it as thelr home language to pass on to the next generation; the author
afirms that there are sound educationd, culturd and emotiond arguments for sudying and
teaching minority languages in schools. Rather than trying to suppress, ignore or wish away
andl languages, it were far better to accept them and look for cregtive posshilities to cater for
them in the school sysem. With specific reference to production of textbooks and publishing
generdly the author makes the following suggestions.

form a language committee for each language made up of community members, linguids,

teachers and other interested parties,

- with the assdance of gppropriate language agencies, the language committee participates in
the writing or standardization of orthography for the language.

- A committee set up by the State Government devices a common plan for its Readers, with
common pictures. This means that there is common gory line and pictures for Readers,
which could then be used by different loca language committees. Thus, it is possble for a
large number of books to be produced without having to start from scratch for each language.
This saves consderable time and money in the development of many languages.

- Publishing can be enhanced by organizing writers workshops where people are encouraged
to write creatively and draw on their cultural background.

- The Government, foundations, individuads etc can establish publishing houses or subgdize
specid seriesin Nigerian languages.
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