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FOREWARD

The Education Research Network for West and Cemtfata (ERNWACA) was created in 1989 by African
researchers with the support of the Internationevddopment Research Center (IDRC) and USAID. #kseto
promote African expertise so as to positively ieflce educational practices and polices and to Eimuialogue
among researchers, decision makers and the publicessing education issues. ERNWACA is concewiddthe
production and dissemination of research findirgsdacted by institutions and researchers.

ERNWACA has collaborated with the Association foe Development of Education in Africa (ADEA) to drxe
this annotated bibliography of research on theituaf basic education in West and Central Africg92-2002.
National teams in 11 ERNWACA member countries —niBeBurkina Faso, Cameroon, Cote d’lvoire, Gambia,
Ghana, Mali, Niger, Nigeria, Senegal, and Togoedpced national bibliographies; Pai Obanya preparezgional
synthesis of findings, working electronically frddigeria with ERNWACA. The work of collecting amdviewing
documents was conducted during six weeks in Manch4gpril 2003. The timeframe limited the compresigeness

of the undertaking.

The reviews seek to help bring African expertiseb&mr on African education issues, to promote aucilof
research, and thus contribute to sustainable aalitafive change in education. It covers over 688earch reports,
government reports, student theses, articles apeérpawritten or published between 1992-2002. #rdfore
complements ERNWACA's earlier bibliograph@yerlooked and Undervalued (Maclure/SARA), which reviews
1076 documents from 7 countries on the state otathn research 1960-1991. The thematic organizaifothe
current reviews follows the four main themes idigedi within a broad-based ADEA exercise on the iqualf
education in Subsaharan Africa:

¢ Pedagogical renewal and teacher development

e Decentralization and diversification of deliveryssyms

* Implementation of basic education reforms and imtions

« Relevance of Education: Adapting curricula andhggifrican languages
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INTRODUCTION

The worthwhileness immanent in generating, trarsmgitand distributing education values is the nsagilime gift
that has been bestowed on humankind. In its mufsttered and generic form, education is supreifiee premise

on which this pronouncement is made need not degenento an incandescence. But this supreme entity
education, like any other good or service beleagpiby the environment is naturally consigned tolithé@ations of
man. To that extent there are imperfections to itteslized quality education, only saved by the neairin which
educational resources are produced, tendered,edetiy utilized, and optimised with an eye on maiitg this
quality. Unfortunately, present day education is assailedith an attempt to refine the existent machinery in
pursuit of obsolete goals. Our education must beeftevant, qualitative, innovative, be imbued with diection

and must lend itself to experiential reforms basedn the relevant environmental circumstances

Extrapolated to The Gambia experience and operatirthe Basic Education level, to what extent heasearch
inputs whether at the empirical or in documentedveyys addressed the basic issues of alternativieedgl
pedagogical renewal, implementation of reformsevahce and decentralization, against the back-dfophe
mission statement of the Gambia’s National PoliciEducation which seeks to provide :

“ A Responsive, Relevant and Quality Education for AliGambians.”

The Department of State for Education (DoSE) ilkesl to provide access to quality education toettgy a
“computer literate and technologically competentpydace with renewed emphasis on Science, Technplogy
Agriculture and the Arts in developing a productared capable human resource base for the new miillen”

To conform with the above injunction, this teamre$earchers conducted a study of twenty refreshiregldable
reports and projects from The Gambia dealing wiisiB Education issues. (More studies would haea lrcluded
in this compendium if they had met the researcinteatandard of relevance to education.)

A casual overview of all papers reviewed might eemusly advert one’s mind to the hasty and misheadi
conclusion that this array of reviews is a miscelaus assemblage of unrelated themes in educatidnits
correlates. However, a closer analysis allowstormeote that seemingly disparate presentations haga packaged
into a form of meaningful totality. For instancémast all the reviews have identified the girl chitot only as an
independent and indispensable variable in empirnes¢arch works, but also as sensitively formidétlepinion
papers presented. Almost all the reviews haveedistl the relevance of papers presented to Basicaidn and to
pedagogical renewal and teacher education develapm®nly a paucity of the papers, all of them goweent
driven have some bearing on decentralization. @mlg paper dealt with the ominous HIV/AIDS. Papiat
highlighted educational reforms were a little l¢san half of all the papers presented. Only twah&f papers
endorsed the limitations of their studies and iat faoth endorsements came from one source. Thereudtf
empirical research work is in a fledge and evemtlomly three of the studies were inferential ieittstatistical
analysis.

Generally there appears to be a dearth of reseescks on Basic Education and it would appear thahynof the
structured works have always been initiated by DofsEernational bodies or NGOs. Only in some cades
individuals, whose names reoccur every so oftetn witwavering tenacity, come to grips with the tesdi and
trends of the day in the area of basic educatiaistiig capacities in tertiary institutions espdgithose institutions
that are inclined fully to the nuances of Basic &ation either directly or tangentially should bppad for better
relevance.

It is hoped that this review will help to mustenew vista of cooperation — deep penetrating andirnoous between
ERNWACA, The Gambia and the parent body. The reteteam is grateful to ERNWACA for the opportunity
was offered to undertake this exercise.

ERNWACA-Gambia / Annotated Bibliography on the Qtyabf Education 2003 / Page 6



1. N’jie, Makaireh; Bittaye, Abdoulie; Benett, Yves; Teacher Training in The Gambia;
Gambia College Review Report Study for Department of State for Education and
UNICEF. ERNWACA, Banjul, Gambia, 2002, 35p.

The study sought, through a peer review processpraprehensive insight into the Gambia
College teacher training programme with a viewedinecting the policy of the College to better
educational relevance and quality using a thresehapproach, in the following sequence:
dialoguing, activity-oriented approach (interviearsd visits) and face-to-face verbal conveyance
of the team’s impressions to the college authaiti&@he findings, among others, highlighted a
considerable increase in the percentage of studetdke at both Primary Teachers’ Certificate
(PTC) and Higher Teachers’ Certificate (HTC) prognaes, an increase that was palpable with
female students with a documented increase of 1818467/8% respectively to show for it, in an
otherwise male-dominated environment. In her gteshodernise ways, cope with the ever-
increasing stranglehold on an ever-growing stugmulation and adapt to the throttled-down
windpipe pressures from the stakeholders and timememity in its entirety, the college had
managed as best as it could to demonstrate an -dbeAmard level in areas of distance learning.
She had also managed to maintain equitable ambis@len a work-learn diarchy offered to
student workers. There was evidence to show fpeven if in a smattering form, in the use of
newer technologies including the internet, suppmt encouragement provided to mature
students and efforts to build capacity and devekaff welfare. This avidity seemed threatened
by the institution’s half-hearted approach to reslealukewarm approach to periodic peer review
exercises, poor funding and a lacklustre qualisuesnce system.
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2. UNICEF, Disabled children in_mainstream schools Study for the Government of The
Gambia, 2000, 25p.

In this study, a purposive stratified random sangptechnique involving 20% of all mainstream
schools nationwide was utilised in order to sed&rmation on types of disabilities that existed
in such mainstream schools. The study also loakedping and normalization strategies needed
to combat disabilities. An attempt was made toderan in-road into configuring the capacity
needed to meet the challenges of disabled childreing benchmark standards such as
registration, retention, life-long and cognitiveillskas indicators. The obviously descriptive
survey design involved 717 sampled children. Téeipent data were obtained and collected by
headmaster-assisted trained experts by the useohstruments: 1/ Standardised questionnaire:
This guided them to seek and obtain informationwdrether the child was handicapped; 2/
Standardised test administration: In the eventl9gfbeing present, to ascertain the extent of
disability. The following major observations werdgtilighted. There was a total lack of
specialised facilities and services including temshabout 3 in 5 of the schools had no criteria
for admitting disabled children; paradoxically 4 i® had as policy to deny admission to
completely blind and deaf pupils. Academic perfancg&and peer group intra-communications
skills between normal and disabled children wetedrdighly even though at the other negative
level of discourse 1 in 10 class repeat ratio wgkedr than the current 1 in 25 national education
policy target. There was worrying and palpable ent® to believe that parents showed little or
no interest in their disabled children, especiatiyfemale disabled children. Four in 10 of
teachers of disabled children could not operaterieal equipment. Dropout rate for the past five
years for disabled children was not different fridmat of their normal counterparts within the
same period under survey. A current effort to irdég disabled children into the mainstream
schools in spite of a lack of capacity to do soi@sd a 70% success. Government should
encourage NGOs to support disabled children’s spesilucation needs and to embark on
intersectorial collaborations for the same purp@evernment should also reach out to Peace
Corps to provide affordable help on special edonatnd to establish and activate youth clubs
for similar support. In one word: build capacigpable of diversification (incorporating also the
basic needs of disabled girl children), all in d B fashion basic education that adapts to the
aptitude and abilities of disabled children in ns&ieam schools.
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3. ERNWACA-Gambia, Factors Affecting Enrolment and Regntion in the Primary Schools
in The Gambia. Study for the National Chapter, ERNWACA, Banjul, The Gambia, 1997,
117p.

The researchers obtained a sample of 750 respandesiiig multi-staged stratified random
sampling techniques. They also employed documeittdture materials, informal interviews
and structured questionnaire as instruments folecotg pertinent data from stakeholders;
specifically head teachers, teachers, parents apilisp The instruments were face-and-content-
validated while the items were dichotomised intooment and retention compartments. The
study was beset with the inadvertent need to d&mai the original proposal which would have
incorporated achievement and diagnostic teststimamatrix. This diversion was influenced by
the small-size of the study, low funding and tinenstraints. Problems notwithstanding, the
study teased out factors such as the traditior@ded system imperatives (religion and early
marriage of the girl child) as militating againgtrmal enrolment. Other factors included the far-
away-from-home school location and high libidaldencies of the male teachers. Retention had
been eroded by general lack of discipline, unimsgiacademic performances of pupils, absence
of a coherent educational policy at the nationaklle paucity of conducive learning spaces,
neglect in the use of middle schools as a necessal expected leverage to primary schools.
Regarding recommendations, more female teachemslcshie employed as a countervailing
measure to combat immoral tendencies and sengtisggrogrammes on the need to enrol more
girls should be mounted. A policy in education dbobe enacted compelling parents and
guardians to enrol and retain primary school pulsglish should be introduced in Madrassah
schools while more Koranic teachers should be geldo rural areas. Therefore, enrolment and
retention are influenced by quality especiallyhe tealm of ethical values, openness, good and
enduring logistics and infrastructure, gender geitsi, tolerance and above all an all-
encompassing, workable and sustainable nationadypoh education.
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4. N’jie, Makaireh; Loum, Abdoulie, Benet, Yves; Studyof Parent-Teacher Associations at
Lower Basic Schools in The Gambia Study for Department of State for Education and
ACTION AID. ERNWACA, Banjul, Gambia, 2002, 75p.

The study, a survey design, sought to highlightttipartite relationship existing among Parent-
Teacher Associations (PTAs), school management smhdol performance in Lower Basic
Schools, employing structured questionnaires, easienal techniques and interview guides as
instruments for collecting relevant data from hé&sathers, teachers, parents and Grade 6 pupils,
as well as from a smattering of DOSE and DoLG redpats. Selection of the 18 schools for the
study was achieved by stratifying the populatiorthad schools into a/ according to education
region and b/ according to the level of pupilsAdemic achievement as indicated by the estimate
of the Average Examination Score for each schodhe Primary School Level, School PSLS
Examination. The study was limited by the smalef the sample which in turn was influenced
by the thin stretch of financial and human resosi@eer the six education zones. There was the
added constraint of time and more importantly @f tigorous and not-too-familiar methodology
adopted. The pilot survey to establish the validif the instruments was informative as it
prompted a lot of amendment. The tables which vestentually developed addressed: 1/ the
distribution of sampled schools according to regicemk order, socio-economic status and
ACTION AID intervention and 2/ the distribution sampled school according to achievement
rate and rank order. The findings showed that tlveas a male-dominated PTA executive
command, about 13 total members on the averagdomiaantly illiterate or semi-illiterate with

a three-year mandate to serve, hardly aware of flseictions and sometimes involved in
activities tangential to those that could lead ¢@d) school performance indicators but at other
times embarking on salutary self-help projects esitiey were known to generate and own their
funds through levies, donations and dues. Thdirviaes were shorn of legal commitments.
Regional achievements rates had improved in allorsg an enhancement that was further
boosted by the lowering of achievement rates betwegions. ACTION AID strategy had
positively influenced school performance. As a mowendation, DoSE should, in considering
the factor of illiteracy in an overbearing male-doated PTA within a potentially innovative
system, encourage a viable decentralised PTA-sgaytiership and should appoint a committee
to advise it.
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5. Banjul Unit of the Research Division, Rural-Urban ad gender analysis of the
performance of pupils at the first national primary school examination in The Gambia
Study for the West African Examinations Council, Banjul, The Gambia. Banjul Unit of the

Research Division, 1990, 11p.

The influence of gender and geographic locatiorperiormance in the primary school leaving
certificate examination was investigated by theeaesher who answered two researcher
questions and tested two research hypothesis @x-goost facto design. A sample of 3,400 pupils
was selected from all six education zones andifsihias follows: 1745 urban-based pupils and
1659 rural-based counterparts. Similarly the dication produced 1427 girls and 1977 boys.
The data generated by the aggregate of scoresatidr eandidate in the 7 components of the
examination leading to a computed mean score, amab/sed using a t-test at no stated level of
significance. Findings showed significant differenn the performance of boys over girls and
that the performance of urban-based pupils wasifiigntly better than that of their rural
counterparts. Far-reaching recommendations toucbimgeacher development, innovation and
relevance were made among which were a requetdomprovement of the all-round neglected
status of rural schools, the need to increase tbevation index of teachers who had found
themselves in such schools. Other recommendaitichsgled the training and retraining of rural-
based teachers complementing this call with a nrmate intensified supervisory and monitoring
strategy. Most importantly a massive collaboratbampaign should by mounted by various
women organisations, sensitising the communityaedd on the need to educate the girl child
especially in Rural areas. Parents to boys in amsas must be told of the advantages derivable
from engaging in take-home assignments as an ggxéferred to idling away after classes.
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6. Asomaming, C; Joof, Abraham; Providing students andschools with useful feedback on
assessment results: WAEC experienceStudy for International Association for Educational
Assessment (IAEA), 1992, 16p.

This documented research approach was in keepitigitsiobjectives of availing students and
schools with useful feedback on assessment refuitdéower Basic Schools, Upper Basic
Schools and senior secondary schools and by sa dmiprove the quality of education. The
researchers had argued that if the Chief Examineg{srt was emphasised, the feedback derived
would be of little use because of its non-statdtend subjective approach. The content of his
work was always peripheral, dwelling on the strbagind weaknesses of students, on whether
the standard of the examination was good enougbetonaintained over time and finally on
suggestions for improvement. The obvious limitatiof this approach, according to the
researchers, was that this opinion report faibedddress very valid issues on quality such as the
extent to which performance had met the set-outathnal and national objectives and the
extent to which the instrument had become effeativevering the scope of the curriculum. The
more valid alternative was to turn to analysis amdluation based on statistics. To proceed, the
pertinent data were collected on all students vadida® exams of the West Africa Examinations
Couner (WAEC) between 1999 and 2001. The data Wetker stratified into gender, subject
and programme. The data were analysed using gagemean score. Among the major results
were the following findings: Boys performed bettdran girls in 4 of the 5 technical
programmes. Girls performed better than boys ¢hrieal drawing. Girls performed better than
boys in English language, literature in Englishemistry and physics. Girls performed better
than boys in visual art. There was an overall upvieend (G and better) in mathematics while
the reverse was the case in English language. Teathdrawing, applied electricity, business
management, commerce, physics, biology, chemigty Brench showed an overall upward
trend. Thus, subjecting performance to such $italsigour should offer empirical evidence of
the defects of the system and provide basis foritmamg and taking remedial measures. Such
remedial measures had manifested positively wisouading success in Kushea and Bundung.
Test results by their unmitigated relevance to atlan help in the maintenance and attainment
of quality education.
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7. Government of The Gambia,_Situation of children andwomen in The Gambia Study
for the Government of The Gambia commissioned by NICEF, Banjul, The Gambia, 2001,
171p.

This study focused not only on manifestations bfems faced by women and children but
provided step-wise in-depth analysis of the immidieauses, socio-cultural imperatives and
structural dimensions of these problems and thugeseas a foundation from which UNICEF and
Government could revise and forge a new vista opecation. The convention on the right of
the child and the convention on the eliminatioralbfdiscrimination against women provided the
framework to discuss basic social needs and staitsn varying local needs. This in turn
provided laws, norms and practices and led to @tyais of their impact on the subjects’ ability
to enjoy universal human rights. In spite of thestaaints of time and space the researchers
embarked on a life-cycle approach which identifeedl analysed problems in terms of rights
guaranteed under human rights principles and adapt@ethodology allowing for intersectorial
issues affecting the enjoyment of rights of chitdeend women. For the 0-4 age bracket there
was a decrease in child mortality rates with treedtmalaria and respiratory tract infections as
debilitating variables. Malnutrition with its attéant futuristic effect was copious. About 35% of
infants within 3 months age range benefited froeabtfeeding. Only 15% of the 3-5 age range
attended some form of schooling. Disability sus/egvealed that for boys it was 8.6/1000 and
for girls 6.9/1000 while child labour for age rangd4 was 27% with boys confined to animal
husbandry and girls to domestic chores. Femal@&ajanutilation had become controversial.
Furtherance of education for the 9-12 age range avasoblem. Girls in the 13-17 age range
were traditionally married or victims of HIV or umanted pregnancy. HIV was prevalent also for
15-24 while there was maternal mortality for gittelow 20. The 18-49 women were
beleaguered by inequality in social participatiomer burdensomeness in agricultural work, and
inaccessibility to formal employment and politicglarticipation, while they were also
disadvantaged in marital arrangements and dispatatiOther disadvantages included obstetrical
and gynaecological problems, maternal mortalitylnomaition and prolific fecundity occasioned
by the frown on use of contraceptives, especiaiynf Moslem scholars. Recommendations
touched on ways and means of arresting the HIV/Afia8demic, setting up of children and
womens’ rights commissions, ability to take caretle# disabled, extremely poor and refugee
children, enactment of a law to legislate agaimatlitional initiation and genital operations.
Policy should be enunciated to eliminate sexuah$mment and discourage teenage pregnancies
within schools, as well as pass into law a legishabn defilement.
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8. Bouy, Baboucarr; Process facilitation report. Decetralization of education services
Study for DoSE, Government of The Gambia, 2002, 7p

The report outlined the methodology and strateggesl in sensitising personnel within the sector
and stakeholders outside it to whom responsibibtyeducational provision would be handed
over eventually. Thus the process of decentratisatvould furthermore through sensitisation
sustain the life of the sector beyond the life spathe facilitation contract. The methodology
used was to use existing structures to ensure stneam of issues of decentralization by
providing each member of the Coordinating Committeeeting with a copy of the local
Government Act, LGA for acquainting themselves witte definition of school, power to
establish school, educational services, local gthrcaommittees, transfer of existing school and
education by-law. The principal findings were utited by a convergence of views between
personnel from the education sector and stakeloldetside the sector on the state of
preparedness of DoSE for decentralization. Theyevasrfollows: There was preparedness both
ways to transfer or receive the delivery of edwratl services, a wish that had already been
amplified and expressed by the existence of a abwdorking relationship between the council
and regional educational officers. The present butiyout which reflected the independence of
LGA seemed to lean on decentralization of educati@@rvices. There were problems. The
Councils generally did not have education offideradvise them on educational matters. There
was insufficient capacity in human resources aficdstructural facilities at regional offices and
area/municipal councils to perform certain respaitises. Furthermore it was difficult to
fashion out how educational officer’'s roles could tedefined in order to accommodate his
anticipated new functions into the council’s staret It was suggested that capacity of the
Regional Education offices be built either in gert, medium or long term. Further realignment
of DOSE’s budget would be needed to effect the demsions. LGAs would in collaboration
with the Regional Education offices facilitate théernalisation of the guidelines for the opening
of schools and adapt such ventures to their loeatis.
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9. Tembon, Mercy; Joof, Badara; Supervision_mission World Bank and DoSE study.
Republic of The Gambia, 2001, 22p.

A World Bank mission in conjunction with directoesd staff of DOSE responsible for the
implementation of the respective project componemdertook field visits to regional officers
and schools to discuss issues related to programplementation and progress made towards
achieving programme objectives. The methodology based on discussions held with different
people they met, documents referred to, consuftatiand observations from field visits.
Generally there were achievements of objectives amdomes in areas of basic education
expansion programme through the efficient use astiexg physical and human resources.
Linkages between Madrassa and formal basic educhtwe been established as planned while
syllabuses in the two systems had been synchranidesl classroom construction programme
continued to be slow. There was improvement df'geducation through an increase in the
gross enrolment ratio for girls and the developnudrd draft policy to curb sexual harassment.
Girls’ education scholarships which had been icédor two years was, at the time of the study,
being evaluated. Quality and relevance to educatiad improved through curriculum
improvement. Progress had also been made in arfeasstouctional materials through the
reprinting and distribution of textbooks in schooRevision of assessment and examination for
the basic cycle was succeeding and PSLCE had Wbesseg out in 4 regions. Monitoring and
evaluation systems were in place though parti&thplementation of activities under Quality of
Early Child Development and care was on course farahcial commitment by UNICEF and
some support from UNESCO had not wavered. Acceasdoguality of secondary education had
improved through an increase in the number of s#gon schools and through the
implementation of the computer literacy programimegrades 10 — 12 students. Vocational and
technical policy had been formulated and widelycdssed by stakeholders and the policy
document prepared and submitted to cabinet forasahrLabour market training needs analysis
and a lot more had not been carried out becauskenmemtation was contingent on approval of
TVET policy. There was however some progress madne labour market information system.
Access to university education had increased afthoeery little progress was made in the
procurement of a library and textbooks. Effort vedif being made to recruit a senior faculty
member. Activities to restructure, refurbish apem@tionalise DOSE had been completed. There
was need to focus more on the efficiency of thgegatofinancial management. The following
actions were agreed upon: a careful assessmeextbbbk rental system vis-a-vis a proposal of
alternative options including issuance of free lmakaluation of girls’ scholarship scheme, plan
for completion of project activities under TVET cpament among others.
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10. Technical Team, Directorate planning, policy analgis. Research and budget,
Department of State for Education; EFA 2000 Assesgent Report Property of the
Republic of The Gambia, 1999, 61p.

Mandate was given to the national team on Educdt@mAll (EFA) to establish a data base on
early childhood development (ECD) to help informigpabout its intensity and coverage and to
identify possible government interventions. Thigl Had to the evolution of a demand-driven
policy framework for the management of ECD prograaamData were collected covering
primary education, Early Childhood Education, Aduiteracy, Essential Skills Training and
Education for better Living, and Primary School lieg Certificate from the following sources:
Annual Education Statistics, a survey coveringEllD centres, Census Data base of Central
Statistics department, from data collection exercad from WAEC achievement scores
respectively. Progress towards goals and targelisated that the number of new entrants to
grade 1 had been rising and that significant esridlere made in increased enrolment of girls
over the period 1991/92 — 1998/99, showing a fagtewth rate than the apparent male intake
rate. A greater number of children in rural aregiged grade 1 than was the case in urban areas
though this could be attributed to the larger petage of pupils in the rural areas. Net intake rate
for females had been trailing that of males eveugh the percentage increase for female was
greater than that for males. Gross enrolment fadid shown a steady increase for both sexes
though that of girls trailed that of boys. Enrolrhen rich children was higher than that of the
poor. The higher the level of Education the gnettie rich-poor difference in enrolment. The
proportionate share of per capita subsidy increggiaccrued more to the rich at higher levels.
Expenditure on primary education as a proportiortotdl expenditure on Education averaged
46.6% between 1990 and 1996. The number of temchélhe Gambia between 1991/92 and
1998/99 had been on the increase for male and éet@athers with the number of male teachers
doubling that of female teachers. The number ofifex teachers increased steadily between
1991/92 and 1998/99 with a low rate of attritiobmprovement made in teacher pupil ratio had
been limited and manifested fluctuations. Thers high repetition rate though on the average it
had been falling steadily. It fluctuated for bastixes within the same period. Female and male
students spent on the average 8.2 years and &9 rngspectively to graduate. This also showed
that 23.6 percent of the resources had been wastaghlly. Boys performed better than girls in
all subjects except science and English while €wense was the case for 1994/95, 1996/97 and
1997/98. Literacy rates for males declined fronB&éin 1991 to 54.8% in 1998 and for females
it appreciated from 33.9% in 1991 37.1% in 1998utitowith erratic fluctuations in between.
Region 1 had the highest literacy rate and 6 thesb and for both sexes in the region, the same
trend was maintained. Gender parity index shovisad the participation of women in literacy
had been far lower that that of men. To achiesetaf broad objectives for the remainder of the
policy period, the following four key strategieseme envisaged: capacity building, restructuring
the existing 6 — 3 — 3 — 4 system, improved manage@nd maximizing resources.
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11. Njie, Fatou; Jata, Nuha; Boye, Baboucarr; Gaye, Jaara; Jallow, Muhammed; Using
the monitoring of learning achievement (MLA) study to investigate quality factors in
private schools Study for UNICEF-Gambia, Banjul, Gambia, 2003

This a follow-up study of a similar and earlier dnéiated and conducted by DoSE in 1996 for
four years on the performance of pupils in MissiBrivate and Government schools, using the
results of the aforementioned earlier study aasaslfor reanalysing the MLA data and including
private schools in a survey that the pioneer rebeas had abnegated. In this present survey
design the researchers sought answers to questsesl on the extent to which capacity, quality
of delivery, mode of assessment, economic stahgscast implications to delivery systems had
influenced achievement. Through interviews admemed to relevant stakeholders, the
researchers designed a survey study regardingctimks conduct on their competence-based
level of managerial ability. A performance abiligst from the Gambia National Assessment
Test documented pupils’ level of academic achievemd&he findings have not yet fledged but
hopefully would enhance quality, relevance and s&te education.
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12. Jata, Nuha; Njie, Fatou; Joof, Hassan;_Monitoringof learning achievement (MLA) in
Gambian Lower Basic _Schools Study for Department of State for Education and
UNICEF, Banjul, The Gambia, 2000, 17p.

As the Primary School Leaving Certificate bowed tuthe MLA which had emerged as an
affordable and more scientific instrument to assesfdren’s achievement and factors that
influence learning, educational practitioners weted the MLA as a precursor to a well-
informed, enduring and articulated policy on prign@ducation. In order to ensure effective
monitoring of learning achievement in Gambian Lowasic Schools, a survey research study
was initiated involving 2394 pupils, 86 grade Actears and 2401 parents, randomly selected by
stratified sampling techniques and categorised thool type and location. Structured
guestionnaires were administered to the responderitte an achievement test whose
standardisation was not indicated in the study adisinistered to the pupils, both in a bid to
determine the extent of performance of the pupid the factors that had influenced such
performance while the mean mastery level was natnatd by a majority of the pupils. Private
schools performed better than the mission schodls an attainment well above the mastery
level. Government schools with a mean performaric®6% brought up the rear. Urban schools
performed better than their rural counterparts avlibys performed better than girls. Major
findings included improved capacity, enhanced itigen, effective supervision and monitoring
especially in the rural areas, motivation of rusaked teachers, ameliorating the conduciveness
of the teaching-learning environment, adoption lafdscentred learning and sensitisation on the
marginalisation of the girl child through campaigsl other forms of encouragement to better
her lot.
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13. Government of The Republic of The Gambia, Local Geernment Act 2002 Property of
the Republic of The Gambia, 2002, 99p.

The Local Government Act 2002 established a franmkwapable of regulating a decentralized
system of Government and capable of providing fonst powers and duties to local authorities.
The Local government areas and councils in theceseeof Local government functions provide,
through their institution, such as Education, Agltiere, Environment health and others, services
for development. In specific terms, if the roldsbnlucational services are spelt out under this
general framework, then the Council for the Areachhs the sole authority within the local
Government Area shall not only establish schoolaacordance with the provision of section 61
but shall, in addition, ensure that the schooksraj@ within the policy guidelines. Furthermore,
this sole authority shall manage and monitor thaldishment and operations of other categories
of schools in accordance with National Policy Gliidss. Income generating and skills
enhancing projects shall be encouraged. So wilresquibed miscellany of functions at the
Secretary of State’s pleasure be provided. Thesetins shall be performed by a Local
Education committee representing a diverse outfprofessionals in educational matters who
provide the expertise. Female groups and a chrapeare to be appointed by council. In the
event of the secretary of state directing that gmyernment school within a Local Government
Area by transferred to and be under the jurisdictod the Council, a corresponding provision
concomitant with that order shall be made to accoduate the efficient transition of the school,
land and buildings with employment, service andspanrights of teachers inclusive. Subject to
the Secretary of State’s prescription, council caake laws on fees, buildings and their
annexures, including maintenance; on equipmenfangshings and on award of scholarship.
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14. Gunter, Duster; Karel, Bos; Second IDA Education 8ctor Project in The Gambia
UNESCO Project Progress Report, Republic of The Gatna, Ministry of Education
Projects Implementation, 1994

The project indicated that in spite of the douligtsand multi-grade teaching systems, rapid
population growth and rapid urbanization broughtwdtan overuse of primary school facilities.
A salutary, well received primary school enrolmeatio from 57% in 1996/97 to 80% by the
year 2003 underscored the urgency of a correspgnui#ed to maintain/construct new school
buildings and to procure furniture. From Janua®@ll to September 1993, the second IDA
Education Sector Project through the Project Coattbhn Unit (PCU) responsible for the overall
management, administration and coordination ofqutsj as well as for the procurement of all
goods and services including the disbursementraddiand maintenance of project accounts, was
completed. The additional mandate of initiatingjagson role with donor representations and
ensuring the timely flow of resources facilitaté@ tcompletion of the project. During the same
period under review, 37 classroom blocks fullynfshed, were constructed in 20 primary
schools, while, thanks to the influence of the UKES Project Progress Report, 120 new
classrooms were completed in each of the thresgshmapped out, (second, third and fourth),
93 classrooms for the fifth phase, besides thebibtaion of 200 classrooms. In the area of
curriculum development, the project financed theettgpment of a new leaching curriculum with
an integrated fervour for grades 5 to 9 while theabdc translation of the Islamic Studies
Syllabus was implemented. In-service training paogmes ostensibly fashioned to upgrade the
professional skills of teachers through INSET mbieit 235 and later 175 teachers in 1992 and in
1993, 550 teachers. Continuous Assessment teahnigs introduced at the Upper Basic
schools but remained at the formative stage aptheary level. The construction of Gambia
Technical Training Institute and the Banjul Skillaining centre were undertaken and completed
in 1994 as a way forward to providing quality teiclaheducation. More capacity was provided
to plan for quality through the recruitment of afdéional planner, to assist the planning unit,
while after 1993, the activity base in the condinrc of classrooms and ancillaries was
elasticised to accommodate a growing populatiostudents.
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15. King, Kenneth; Jashir; Sarjil, Singh; Improving th e Quality of Basic Education Paper
Commissioned for the eleventh Conference of Commormalth Education Ministers,
Barbados, 1990

In view of the fact that this meeting had direetevance to The Gambia which was also
represented at the meeting and considering theethtmwit, “Improving the Quality of Basic
Education,” it became necessary to incorporatedpert of this conference into this document.
In recognition of the centrality of teachers, thenference focused on finding better ways of
providing more effective teacher training programrmreeluding the management and support for
such programmes. In consideration of the quantity guality of basic education, accentuated in
the formal instructional process, the provisiorba$ic education to drop-outs and to those denied
access due to no fault of theirs including aduhs, conference recognized that for quality basic
education the emphasis in investment should bé tnalhing of teachers, 2/ development of
teaching and learning materials including textsnp&ture and quality of school buildings and
equipment, 4/ examination reforms and 5/ use dfraditive education technology such as
distance learning. Furthermore, the conferencehesiped that enhanced quality of basic
education rested on sound research and field eequeriand finally that individual countries were
required to make the decision about what changgbtdo be made in basic education and how
such changes ought to be implemented.
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16. Republic of The Gambia, Department of State for Edcation, Technical and Vocational
Education and Training (TVET). The Policy. Study for the Government of the Republic of
The Gambia, 2001, 19p.

Based on the strategic aims of providing a legistatramework to support the implementation
and sustainability of TVET policy and system anddzhon the further need to strengthen the
institutional capacity in all ramifications of tA&/ET system the Government of the Republic of
The Gambia initiated a study that would impact dre t technical, interpersonal and
entrepreneurial needs of all sectors of the econioniyie Gambia for the purpose of responding
adequately to local labour market requirements iwith larger ambit of globalisation and
regionalisation and in addition provide opportwestifor lifelong learning. Through field visits,
documentary evidence, interviews, meetings and daiat sum-ups, the following challenges
among others were encountered. TVET had not doubdéed cognitive skill capable also of
providing hands-on skills for lifelong educatiorBasic Education was a forerunner and not a
substitute for TVET. TVET had not been allowedtkaim credit for prior learning. Finance had
been inclement to a coherent institutional TVETamagy. Exit of early school leavers had been
optimised. Technical and vocational education #redtraining aspects, especially in the rural
area, had remained uncoordinated. There was nblisked link between TVET and employers
while the system of TVET had suffered from underestment. The lack of a national grid
limited the potential to meet the real needs of TVHhere was lack of coordination of
international donor support at government level/ET lacked managerial capacity and the range
of subjects in most centres had not been extenaleghat TVET prescribed. There was no
structure on the ground to assess summative conpetds TVET trainees. Public awareness
campaigns supportive of the TVET system had nohbmeeunted. The exploitative tendencies
on apprentices had not caught the public eye wéiciuld regulate the situation through ensuring
concordance with international charters on humgintsi Recommendations were made along the
following lines: A legislative framework supportivaé# the implementation and sustainability of
TVET policy and systems should become operatiorfalNational Training Authority (NAT)
with a functional mandate of advising, maintainoulity standards and coordinating disparate
technical and vocational centres providing shoutdeltablished. There should, finally, be a
good financial arrangement.
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17.Bennett, Yves;_A survey of Action Aid’s educatiorprogrammes in The Gambia Study
for ACTION AID, The Gambia, 1999, 28p.

ACTION AID, The Gambia (AATG) conducted a surveytlwthe primary aim of investigating
how effective the strategies they had mountederetfucation sector had been in three of its four
development areas. Data were collected by a coribimaf the instruments: Questionnaire items
to programme managers and the literacy speciadhsthe development area; semi-structured
interviews of key informants at ACTION AID, The Ghia. Centres in three regions, on-site
small group meetings with adult learners in idesdf vilages on an arrangement that
incorporated variability in terms of gender, agd aocupational background at the formal levels
of 1/. small group meetings with two adult leasand 2/ small group meetings of local people
“untainted” by any of the educational programmetth® informal level the interviews were with
the programme manager, the literacy specialistadithtor and a local community leader.
Documents exploited were from the central Govemttaeplan at the macro-level and relevant
reports and reviews. Time constraints limited #hedy to expressed personal accounts and
views. Other limitations, a common difficulty inuslies of programme’s effectiveness were
consigned to interactive effects of other expemsnaon utilization of a quantitative approach
and the impact of the programmes in comparativagerThe findings showed, that going by the
Tendaba Declaration, AATG had contributed effedtite education. There was a wide range
of difficulties on ACCESS, auditing of Committeeaccounts/resources for the REFLECT
programme, monitoring of programme, proportion adpdouts on the adult literacy programme
and collaborative research with other bodies.

Major recommendations included the suggestion ¢aah Village Development Group (VDG)

should set up committees on children’s educatidnltaand continuing education, while AATG

in conjunction with VDG review AATG policies on ctimuing education, skills training and staff

development, reappraise AATG’s provision of Adulttekacy programmes at its quality

assurance system, reduce AATGs operational costsf@ducation programmes and review its
strategic policy for the management of its educagioogramme.
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18. The Gambia College Review, School of Education, s$titutional Review. Study
submitted to the external review team, School of Eetation, The Gambia, 2002, 97p.

Gambia College provides courses of learning leatbnthe award of certificates, diplomas and
other academic awards in Agriculture, Health, Etiooa and in such other areas that may be
approved under The Gambia College Act of 1984. miesion is geared to addressing human
resources development needs of The Gambia andfoaltke pursuit of teaching, learning and
research for professional and academic orientatioorder to contribute effectively to socio-
economic development and raise education to mematneeds. Constraints abound in physical
structure. Academic staff training, accommodatioffice space, finance, electronic databases,
equipment and materials, research units, staffteusaand sports facilities are in short supply.
There is an administrative set up manned by Ryaichis vice, a registrar and his deputy. The
courses provided award diplomas and certificatesit, PTC, HTC, nursing and midwifery, and
public health. There is an academic board thatsees educational affairs, and acts as a quality
control and quality assurance mechanism. It s élsademic board that regulates the academic
matters including the RIFT programme which the sthaf Education runs. This project is
informed by the 1988 — 2003 Education policy revietended to increase female enrolment in
the PTC and HTC. The paucity of female studenisfiymed by the reluctance of parents to
send their daughters to schools manned by mal&¢escthus RIFT, a remedial initiative for
female teachers aims at developing appropriatdésskil numeracy and literacy, and to apply
science to everyday life or competency in sociarsme. RIFT will also enable trainees to
become self-confident and to acquire personal aumgn The three components of RIFT which
are diagnostic test, vacation course and term tinoial serve to remedy weaknesses identified
by test in English, mathematics, science, and enwient; serve to focus on any of such deficient
subjects as enumerated above, with guidance antsethng facilities provided to facilitate the
remedial action; and serve as provision designedttiend special tutorial session on Friday
evenings as well as afford a forum for the revisaod review of difficult concepts identified by
the individual. Achievement forms are providedlegermine individual progress and to evaluate
development. Thus, a project designed for higlogcland secondary school female students
who have attempted the College entrance examinabioh cannot meet with minimum
requirement, has after evaluation, maintained anigusa leap from the initial 10% admission,
soared to 50% with a ten percent incremental |le@pyeyear; thanks to donor agencies, World
Bank, and UNICEF. RIFT has now been extended t€ HT1997 with a one off funding from
UNESCO. The progress made in the improved admmssfofemale students has a rippling
effect. Confidence has been restored to parentsnelv know that with the increased presence
of female teachers, their daughters are safe. Mue this, students can now have their female
role models.
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19. Njie, Makaireh; Two Case studies of funding and qality assurance policies in_higher
education—_implications for The Gambia 1999, 105p.

The spirit and content of this review is not prefgrally tipped for tertiary education. It looks
beyond it and intends to establish penetratingrdefgendent links between this study and the
provisions for basic education. This is not imnagely discernible unless one silhouettes tertiary
education and what it stands for against a back-afothe national education policy and the
education system. The Gambia, in striving to pteveducational opportunities for all its
citizens, must also ensure that such provisionasety related to the actual life and working
circumstances of Gambians, be it primary, secondanertiary and that at whatever level, the
objectives of the policy must be in harmony witre thverall national developmental aims.
Furthermore, the education system must not onlil inational self-reliance, good citizenship,
dignity of labour and social responsibility, it nushrough its policy, be implemented in a
sustainable, adaptable and realistic manner, amsl dlow its programmes and activities to be
decentralized and properly coordinated to ensueztafe dialogue and community participation
in action and choices. Thus, there is a commagnapproach at all levels. Derivable from these
general guiding principles are the following objees expected from the learner, irrespective of
the level of the educational entry point he findmdelf: promotion of a broad education
necessary for the development of his full potentlaelopment of physical and mental skills, for
contribution to national building economically, sdly and culturally in a sustainable way.
Others include acquisition of vocational skillsgt@rn a living in a self-reliant manner, to develop
moral, religious and ethical values, to develomtivity and a healthy mind, and to be aware of
democracy and human rights and how these can berdédsresponsibly. Finally, the individual
should develop an understanding for science antntdogy, develop an appreciation of
Gambian culture and heritage and of others, anghderstanding of a healthy body and a healthy
environment.

The argument is that there is no way the tertiamgebcan be firm without access to basic
education, a reduction in gender disparity in enmit, retention and performance, a reduction in
entry age, a development of a broad education &#adea radical improvement in the quality of
learning. This one-way-directional approach ofsibaertiary” education can be attained by the
training of unqualified teachers; by increasing éx@enditure on learning materials, monitoring
learning achievements in basic education and dpiwejoappropriate strategies for sustained
development in learning. The system might alsosiar developing a dynamic interaction
between the formal, non-formal and madrasa syst@mtigase access and promote mass literacy
campaigns. All these strategies can be sustained bgstructuring of the school system, a
maximisation of resources, training and capacity dducation personnel and improving the
management of the education sectors. Finallygréical relationship is established between the
basic education sector and the tertiary educatsmtos, via the secondary sector in an upward
flow, the downward quality feedback will improveethividends of education in a cyclic fashion.
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20. Faye, F.L.; Empowerment of women through educatioand training. Paper presented
at the management workshop held for managers of camunity-based organisations,
Pakalinding, The Gambia, 2000, 8p.

Women could participate in national developmentdiging their level of consciousness through
education and training. In this regard, variouglv@onferences were held between 1985 and
1995; in Kenya, Thailand, Egypt and China. Thisduced a declaration and action plan for
action, reaffirming women'’s rights as human rigitsl recommending the life cycle approach as
function of gender based equality and that peaceaMaeacon of female advancement. Gambia
responded to this clarion call by initiating a fantental landmark which in its Women in
Development (WID) project recognised the educatidngirls and women and the Poverty
Alleviation Programme (PAP). The tripartite actiplan that subsisted was 1/ importance of
women’s education and training, 2/ fostering of awmity action to increase the proportion of
girls enrolled in schools and 3/ retention of galsd reduction of drop-out rates. In addition, the
WID project recognised five major areas of activitykills development and training;
information, education and commitment; agricultaemplemented by appropriate technology;
safe motherhood and family planning and the neestrengthen the capacity of the women’s
bureau. As an ancillary support, women were prdigdvith improved productive skills and
credit facilities. The first phase evaluation eadrout in 1999 showed success and provided the
impetus for the approval that took off during thec@nd phase tenure in 2000. There was
evidently a harvest of self-sufficiency. Howevieremained for this empowerment to be backed
by the full force of legal commitments by all conoed and it was reassuring to know that an Act
of Parliament of a National Women’s Council and@&ar had been put in place. However, while
empowerment became a prerequisite for developmevdas wont to threaten the balance of the
social system. For instance gender roles andnsdplities would be restructured, traditional
values and norms disregarded at home and in tgerlaociety and with the intensification of this
awareness, the choice of whom to marry, how mangreim one should bear and even what job
to do would create a conflict and the synthesislccqurecipitate broken homes and family
disintegration.
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21. Njie, M.A.; Entrepreneurial skill development programmes in__Commonwealth
countries, 1993, 57p.

The persistent shortage of middle level manpowes igaponsible for a mandate driven directive
to relevant authorities to construct a new technitstitute to solve the aforementioned problem,
thus increasing the skill efficiency of individuabrkers through education and training and in
the final analysis increasing the overall effeatiees and efficiency of the work force and helping
reduce the proclivity for unemployment among ededatouth. By surveying the employment
structure in the country, and by implication, tlegdls of training necessary to provide for the
necessary requirements of the economy, the autlasr able to identify many trends. He
concluded that middle level manpower was synonymuith higher and middle level
technicians. The construction of the the Gambiahmeal Training Institute (GTTI) and
development of its associated manpower were infdriog this premise. But there were
challenges based on the need to train the exigtbaur force and the next generation of workers,
and a greater challenge based on the inabilith@fdabour market to absorb them: Thanks to the
silvery hue against a cloud provided by UNDP withsiam of 1.5 million dollars for an
employment creation programme. In concluding tAd IGscheme was developed to provide an
orientation for self-employment.
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22. National Environment Agency, State of the environrant report, NEA, The Gambia,
1997, 125p.

Of special interest in the overall profile of theate of environment report was the progress
achieved in environmental education in general emdronmental specifics as related to basic
education. For instance, there was the adoptianwfified approach to lend teeth and credence
to the subject Social and Environmental studiesutjin a fusion of subjects such as history,
geography and culture. This was done by the Quuc Research and Professional Division of
DoSE which also called for scientificizing the cemit of population, Family Life Education to
include this already improved environmental studyhe positive education efforts achieved
highlighted the fact that before 1988, curricularevéoo academic and had no reflection of
environmental concern. Environmental Education)(E&ricula had in varied circumstances
projected a particular approach to suit the tinmmdttions of the locality and the interest of the
sponsors of the project. For instance while PHasé TIPE regional experimentation of EE in
primary schools used thematic and single subjeptagghes, the Sahelian condition Phase I,
ended in 1995, used themes while the Nova ScotrabizaAssociation (NSGA) used the career
subject approach. Gambia College in its teachecan curricula used themes and the multi-
disciplinary approach. MDI, for mention, was reatty fuse environmental courses with
management studies. GTTI with its basic educataavance was developing an EE infusion
course on New Technology Refrigeration. The wawéod had been variously sustained by five
genres of instructional materials published by TIBE] in 1988, DoSE through CRPDD,
published core/subject teaching and learning nmadgeincluding teachers’ guides and pupils’
textbooks for 100 pilot primary schools, targetigigades 4 to 6. A list of materials covering
pollution, desertification, water and forestatiomsmused. Recently, NSGA'’s efforts included
information booklets, photocaps and lesson plansfpilot survey while the formal education
task force on Environmental Education was workinghwa local consultant to integrate
environment into the formal education sector.

Parri-passu with these efforts, the major improveimeaade was in the area of staff quality
through training of staff to enrich them with teplideas and skills on EE. This led to the
improved percentage of teachers (37% in 1994) \Eith background, with Gambia College
setting a target of 6000 teachers for the futuviare effort came through the Regional Support
for Education and Training of Teachers (RESETT)an#k-on activities including field trips
were conducted while skills on developing, designamd monitoring projects and in relating
with schools and projects were also developed. Eheironmental Award Scheme was
established and cleaning exercises undertaken.ndiréormal education sector was not left out
through transmission of environmental messageshéaelectronic media and desegregated into
subjects and languages. Suggestions were madedporate EE into government institutional
policies and to permutate several forms of integnadf EE into the national curriculum with the
caveat that a central control mechanism was netmetieck the defects of over zealousness.
Intersectorial cooperation was also needed toitatglthe distribution of the EE materials in the
entire basic education system at a low cost. Trgiprogrammes should be mounted to build
capacity and provide the necessary EE methodsdddan activities should be introduced.
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CONCLUSION

There is a fundamental question that has arisen ftos catalogue of reviews. Simply put, is
there a meeting point? To answer the questionpdper can be reclassified into:

Tertiary education reports dealing with three paper

Disability problems and truancy; two papers

Empowerment of women and human rights based pHpee papers

Monitoring of learning achievement paper and pentmce ability tests; two papers
Decentralization of Education services, Local Gaoweent Act; two papers

Reports on IDA, EFA, ACTION-AID, PTA and Supervisidlission; five papers
Technical Education, Entrepreneurial skill develepmand State of the Environment;
three papers

8. Miscellany; two papers

Nog~whE

Even these eight valent positions derived from titenty-two rivulets have conspiratorially
accepted that one factor keeps popping out a stalfbaoe from this maze of disparate looking
presentations. In more than one way they haver#ppings of capacity building in education,
reform in education, and the system of decentr&izan education.

In addition, they are relevant to basic educatiblare importantly they are gender sensitive. But
if these presentations are silhouetted in regisaiin and globalisation hues, they have also
taken up the challenge, by having the capacityddress issues based on the environment,
HIV/AIDS, human rights issues and EFA. All the it have been frank, pragmatic and
sometimes have inadvertently compromised and niétijthe contours and pathways of research
work.

Specifically, the national policy on education masommended that the Information Computer
Technology System (ICTS) be organized and opetat@aovide post-basic skills in science and

technology including general subjects. Howeverpider to have effective IT system, DoSE

must carry out needs assessment on the followfapEquipment resources (b) support services
and supplies needed (c) teacher training developraed strategies to retain them and

(d) curriculum assessment for the various levels.

Of note is the inclusion of the madrassa educdtisgatem by DOSE which as part of its
provision has encouraged appropriate in-built $tmas, facilities and learning environment.

Granted that there is a paucity of research workIBfIAIDS, there is nonetheless a wholesome
commitment, extensive in scope and intensive ilmadty The Nova Scotia Gambia Association,
NSGA, peer education programme which at the monsentucts video shows all over the
country on HIV/AIDS, and empowers youth with theoltedge, skills and confidence to take
responsibility for their own health especially wigspect of the spread of HIV/AIDS pandemic.
The NSGA SoS Education programme, to the extenitthas now been “exported to Freetown”,
is said to be the only institutionalized model fdun any school anywhere, and a West African
success story.

All the same, there is an extravaganza of brightlyhorizons in which hopes for utilizing
research approaches to tackle challenges posedhebyever increasing dimensions of basic
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education and greater aspirations for the reakzedhlidends of generating efforts for meeting the
challenges will be crystallized.
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Annex:

THEMATIC SUMMARY of findings by four ADEA themes

THEME 1

Summaries Pedagogical Renewal and Teacher Developmhe

Improvement in  the The above named is robustly reflected in the fifsthe papers, page 7, titled Teacher Educatiofhie
percentage of studepGambia; Gambia College Review Report.

teachers’ intake, especial
females. Use of newe
technologies also providg
enhanced capacity.

Iyrhis paper highlighted a considerable improvemenbah the PTC and HTC programmes, in

ipercentage of student teachers’ intake, espedm@llfemale teachers. The use of newer technolaiels
dhe ability to reach out to students constrained ¥eork-learn diarchy, courtesy distance learnarg] the
use of the internet, had also provided enhancedotigp

the

Lack of capacity needed
cope with  disability
especially on girl-child
Capacity should thus b
incorporated into basi
needs.

ccould not even operate technical equipment.

dn the case of Disabled Children in Mainstream stho

the

Page 8, an attempt was made to forage an inroadcwrfiguring the capacity needed to meek
challenges posed by disabled children.
geachers needed to cope with this problem, and4®% of the so-called teachers of disabled chil
It siaggested that capacity capable of diversifica

which should also incorporate the basic needsegiti child, be built.

The findihgwed that there was a total lack of specialﬂised
|

ren
ion

Employment  of

female teachers
countervails to potentie
male sexual harassment.

more

~

g

» The third paper which addressed Factors Affectingpnent and Retention of the Primary Schools
ISThe Gambia. Page 9 recommended that more fematddes should be trained and employed
lcountervailing measure to combat immorally drivgtodionist tendencies of some male teachers.

5 in
hS a

Train, retrain, supervis

and monitor the outcomeNational Primary School Examination in The GamBaareaching recommendations touching on Tea
1Development were made, to wit, the need to incrélasemotivation index of teachers who had foynd

of training of rural-base
teachers.

eOn page 11, the paper titled Rural-Urban and GeAdetysis of the Performance of Pupils at the H

themselves in rural schools, and the urgent neédhito and retrain the same rural-based teachedsaa
attendant need to supervise and monitor the outadrieeir training with intensity.

irst
cher

The
ers
Ame

Generally, increase InEFA 2000 Assessment Report which featured on p&gposited that the number of teachers in
teachers  with  malesGambia between 1991/92 and 1998/99 had been omnthease with the number of male teach
doubling the females.doubling that of female teachers. The number ofifis®l teachers increased steadily within the s3
Steady increase inperiod under survey with a low rate of attritiolmprovement made in the teacher-pupil ratio wasombyt
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Bénin « Burkina Faso * Cameroun « Cote d'lvoire « Gambia *Ghana ¢ Guinée+ Mali « Nigeria * Niger « Sénégal * Sierra Leon * Togo

www.rocare.org /www.ernwaca.org



certified tewchers,
Improvement in teache
pupil ratio slight ang

erratic. Capacity buildin
needed if broad objective
were to be met.

limited, it manifested fluctuations. All in all,ne of the strategies envisaged to achieve a sktoaid
-objectives was capacity building.

A\ 4

S

Study yet to be complete
but evidence adduced
far attests to improveme
of quality through
pedagogic renewal.

dOn page 17, the findings based on a study carrigdinvolving Using the Monitoring of Learnin
sé\chievement (MLA) to investigate Quality FactorsRnivate Schools dwelt specifically on the exten
nwhich capacity, among other factors, had influeneethievement.
capacity-building factor, the author of the studgpés that when the study is completed,
recommendations will enhance the quality of badiecation.

Viewed in a one-dimensio

g
[t

nal
the

Need to upgrad
professional skills throug
INSET vyielded very
positive results
Underpinning of GTTI

and BSTC as a way fo

build capacity in Quality

2Second IDA Education Sector Project in The Gambidage 20.
hostensibly fashioned to upgrade the professioril$ s teachers through INSET rolled out 235 aatét
175 teachers in 1992. In 1993, 550 teachers waneetl. The construction of the GTTI and the Ba
Skills Training Centre were undertaken and comgléte1994 as a way forward to providing enabl
capacity in quality technical education.

In-service training programn

nes

njul
ng

oriented technical
education.
Provision, = managementn the paper, Improving the Quality of Basic Edimatound on page 21, there was a tilt in findirejtér

and support for teachg
training programmes wit

prways of providing more effective teacher trainirggrammes including the management and suppo
nsuch programmes. The paper recognised that fditygbasic education to reign supreme, emphasi

t for
5 0N

added emphasis grinvestment should among others be geared to thmengeof teachers.

investment to achieve

quality

Establishment of aTechnical and Vocational Education and Training TVEhe Policy. Page 22 espoused on the ne¢
National Training| establish a National Training Authority (NAT) withfunctional mandate of advising maintaining qyd|lit
Authority (NAT) standards and coordinating disparate technicalzaodtional centres.

hd to

Staff development an
skills training of teachers.

dOn A Survey of Action AIDS Education ProgrammeTime Gambia which featured on page 23, a m
recommendation included a review of AATG policiesstaff development and skills training.

ajor

RIFT Academic Staff

Institutional Review page 24. In part it addressied short-shrift attention given to the traininf

training to female teache

rsacademic staff. It also addressed the paucitymfafe student-would-be teachers occasioned by aus

(0]

3
L
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using Remedis

Initiative.

a

teachers at the Basic Education level, confiderae iow been restored to parents who now know
their daughters are not only safer but have a egpatbow space from where to choose their role itsod

Icycle triggered by the reluctance of parents taldéeir daughters to schools manned by make tesag
Thus RIFT ( A remedial initiative for female teacklewas a Gambia College initiated programme wi
with an initial admission score card of 10% hadreddo 50% with a 10% incremental leap each Y
The programme has now been extended to the HTGh &\8ubstantial increase in the number of fen

her
nich

hale
that
e

Training of unqualified

of the school systern
through capacity building

State of Environment Report page 28.

Teachers RESETT

In this papajor improvement was made in the area of {
teachers and restructuringyuality through the training of staff in order toreh them with tools, ideas and improved percentaig
nteachers with Environmental Education (EE) backgdywith Gambia College setting a target of 6
teachers for the future. More effort came throtigd Regional Support for Education and Training

staff

D00
of

THEME 2

Summary Decentralization and Diversification of theDelivery System
Alternative delivery] The study on Teacher Training in The Gambia; Garflullege Review Repopage 7 diverged from the
system of distancenormal formal classroom delivery system to incogp@mwithin its matrix an out-reach, out-of-classm

learning and its correlates

b system of distance learning with its in-built sygies of newer technologies, all in a bid to mamf
equitable ambivalence in a work-learn diarchy m&ffieto working mature students out there.

0
a

Diversification of delivery
system to cater for nee
of  disabled childrer
especially girls.

iphenomenon, as attested to, in the study, by teenpt made to use bench mark standards, as indi¢
to ascertain the schools as silhouettes. The fgsdimere a disaster. There was therefore a cala
diversification of disabled children, includinglgirall in a bid to adapt basic education to tlabilities,
aptitudes and felt-needs.

Disabled Children in Mainstream Schodlsund on page 8 was not without its decentralirati

Ato
or

English languagg
Madrassa Schools ar
Koranic teacher in rurg
basic schools.

2 On page 9, Factors Affecting Enrolment and Retentio the Primary Schools in The Gambiwas
aignificant in its recommendation, by calling foetintroduction of English in Madrassah Schools tieq
Ideployment of Koranic teachers to rural school. Thge-barreled posturing of this index of signdhce
(diversification, reform and relevance) is not lost

State of preparedness
DoSE on decentralization

ofhe paper_Process Facilitation Report. Decengitadim of Education Servicepage 14, is a usefl
.document on decentralization. The principal fimdinvere underlined by a conveyance of views bety
personnel from the education sector and stakel®loigiside the sector on the state of preparedsfg

f
yveen
SS

DoSE for decentralization given the following guides: (1) The transfer of the receipt of the ediocel
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services (2) The present budget outlay (3) Humaourees and infrastructural facilities (4) Adajatof
other ventures which are within the collaboratioacal needs.

Synchronising
education and Madrassa

formal Supervision Missiorof page 15 accentuated that linkages between Msarand formal basic educati

inspite of the decentralized mutation had beerbésted as planned while syllabuses in the twoesys
had been fused. Since this is an attempt t o ldggther a decentralized system, it suggests dadg
dimension of innovation and relevance which it @renof.

on

1d

Decentralized system i
accordance with Locs
Government Act of 2002.

nLocal Government Act 2008n page 19 established a framework capable eflaBgg a decentralize
Isystem of government. It was also capable of plingi functions, powers and duties to local authesit
In specific terms, if the roles of educationalvésss were spelt out under this general frame-ywibrén
the Local authorities of the area should not ordtaklish schools in conformity with the provisioh

section 61 but should in addition ensure thatsbbkools operated within the policy guideline.

THEME 3

Summary Implementation of Basic Education Reforms ad Innovations
Affordable specia| Disabled Children in Mainstream Schopksge 8. The recommendation that basic educag@dbpted t(
education on disabledactuating the inherent goals of disabled childrémose abilities, aptitudes, interests and felt-newught

children to be initiated b
Government

yremain unrealizé if tailored to the relative conduciveness of mak children is most welcom
Affordable help on special education should theeefwe initiated by government.

Employment of morg
female teacher. Refor
on Madrassa schoo

through study of Englis
Deployment of Koranig
teachers. Compulsion ¢
enrolment and retention.

Iountervailing measure to combat immoral tendengyesale teachers. A policy in education shoulg

 If the recommendations made on page 9 regardingofaaffecting enrolment and retention in
mprimary schools in The Gambé#e anything to go by, then more female teachersld be employed as

nenacted compelling parents and guardians to eamdllretain primary school pupils. English should
introduced in Madrassa schools while Koranic teecbbould be deployed to rural schools.
n

he

a
be
be

P.T.A. an innovative
venture reinforces DoOSEH
community partnership

» On page 10 Study of Parent-Teacher Associatiohewér Basic Schools in The Gambga study which
-inspite of its tendency, through the findings, tauft illiteracy as an ominous factor in an overben
male dominated PTA insensitive to gender divergitg, said PTA is a potentially innovative mater

thus reinforcing DoSE-community patnership.

al-

resource gold mine which sometimes embarks on nvelining self-help projects such as fund-generation,

Girl child education

Rural-Urban and Gender Anelysf the Performance of Pupils at the First NadloRrimary Schoo
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Examinations in The Gambid?11. It was recommended that a massive collalveraimpaign should he
mounted sensitizing the community at large on teednto educate the girl child especially in thelrur
area.
Test results subjected dProviding Students and Schools with Useful Feedlmclhssessment Results. WAEC Experiepage
performance test rigoufsl2.
followed by monitoring It was revealed that subjecting performance tassizel rigours not only offered better empiricaldence
and remedial measuresfthe defects of the system but also providedsssifar monitoring and taking remedial measurekese
enhanced quality. monitors and measures had been put to practicegarsthools that performed poorly. Mercifully, risy
to the same schools, over a period of time, pogdiecause of the interventions of the monitors jand
measures, through statistical rigours, eventuatigroved dramatically with resounding success. Thus
Kushea and Bundung had become success storiese wdstrresults, by their unmitigated and infinite
relevance to basic education, had helped to atainmaintain quality education.
Catalogue of reformsSituation of Children and Women in The Gamp&age 13. Recommendations made on this study éduch
within the basic educationon ways and means of arresting the HIV/AIDS pandethie setting up of children’s Right Commissipn,
cynosure to give someensuring that the disabled are catered for, soaisdhe street child, the extremely poor and éfiegee
teeth to the right of thechild. There should be an enactment of law’s giatuld legislate against traditional initiation agehital
child, especially the girl operations. In addition policy should be enundate eliminate sexual harassment and discourage
child teenage pregnancy as well as pass into law sldéigh on defilement.
The  following  basig Basic Education Reforms and Innovation Supervidiission page 15. A World Bank mission |n
education reforms arneconjunction with directors and staff of DoSE resgible for the implementation of the respective gcb

worthy of note: reprinting
and distribution of texts
implementation of ECIO

,implementation and progress made towards achiepimogramme objectives. It was found out t
progress was made in areas of instructional médetimough the implementation of activities un

activities, formulation of
vocational and technic

policy, text book rentalthe Policy document prepared and submitted to ealiar approval. The following actions were agré
system, issuance of freaipon: a careful assessment of text book rentaésysis-a-vis a proposal of alternative optionsudahg
girls scholarshipissuance of free books, evaluation of girls’ scheilgo scheme, e.t.c.

books,
scheme.

Quality of Early Child Development and Care wasconrse and financial commitment of UNICEF 3
Isome support from UNESCO had not wavered. Vocatiand Technical Policy had been formulated

components undertook field visits to regional @# and schools to discuss issues related to pnoggea

hat
ler
nd
and
ped

Education reforms throughLocal Government Act 200@age 19. Part of the framework required in orderetjulate a decentralize
income generating andsystem of government which is capable of providingctions, powers and duties to local Authot
skills enhancing projects.| schools is to ensure that the functioning authi@itcourages the schools to embark on income dgeng

and skills enhancing projects This certainlynisavative.

d
ity
ra
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New teaching curriculun
has an integrated fervol

The Arabic translation offervour for grades 5 and 9 while the Arabic tratistaof the Islamic studies Syllabus was implemén

the Islamic Studie
programme doubles &
being both reformativs

and relevant.

nSecond IDA Education Sector Project in The Gambgae 20. In the area of curriculum developm
the above named project financed the developmerda néw teaching curriculum with an integra

5 This later development is imbued also with releataceducation.

U

Life-long learning through

NAT. Government
initiated  project woulg
respond to local labou
market requirement

within a larger ambit o
globalisation and
regionalisation and thu
make an impact o
technical,
and entrepreneurial need

interpersonal

Technical and Vocational Education and Training ETY, The Policy Page 22. Based on the strate
aims of providing a legislative framework to supptire implementation and sustainability of TV
policy and system and based on the further needttengthen the Institutional capacity of TVET ih
rramifications, the government of the Republic oeTBambia initiated a study that would impact on
stechnical, interpersonal and entrepreneurial neédsdl sectors of the economy in The Gambia for
f purpose of responding adequately to local laboguirements within a larger ambit of globalizatiamda
regionlization and in addition provide opportursti@r life-long learning. To effect this, it wasggested
sthat a National Training Authority (NAT) with a fational mandate of advising, maintaining qua
nstandards and coordinating disparate technicalandtional centres, be instituted.

5

VDG to set up committeg
on children’s educatio
and on adult an
continuing education.

sin a study of A Survey of Action Aids EducatioroBrammes in The Gambipage 23, it was suggest
nas part of the major recommendations that eachadgllDevelopment Group (VDG) should set
jcommittees on children’s education as well as aritashd continuing education.

Basic reform on Remedialinstitutional Reviewpage 24. The academic board of the Gambia Collegelates academic matte

Initiative for female

teachers RIFT

including The Remedial Initiative for Female TeashéRIFT) which the develop school of Educat
runs. RIFT not only enables trainees develop gpate skills in numeracy and literacy, it helpsrthto
apply science in everyday life or competency iniaoscience. In addition it enables teacher tresn®
become self-confident and to acquire personal aumyn

ent,

ed

gic
=T

the

the
L

ity

up

IS,
on

Establishment of the GTT]
was formatted primarily tg
reduce unemploye
through providing skills in
technical education.

IEntrepreneurial skill Development Programmes in @mmwealth Countriepage 27. The persiste

dto construct a new technical institute, the GTdlIsbtlve the aforementioned problems, thus increatia
skill, efficiency of individual workers through edation and training and in the final analysis iage the
overall effectiveness of the workforce and helpucedthe proclivity for unemployment among educs

b shortage of middle level manpower was responsiiri@fmandate driven directive to relevant authesiti

nt

ited

youth.
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Fusion of subjects and tf
multi-disciplinary
thematic approact
Material focus on
pollution, desertification
water and forestatiorn
Distribution of materialg
at low cost was cos
effective

&tate of the Environment Report, Page 28

There was the adoption of a unified approach tal leeth and credence to the subject, Social
Environmental Studies, through a fusion of sulgieetd the multidisciplinary thematic approach. Bp
through CRPDD had published core subject teachintjlearning materials including teachers’ gui
and pupils’ text books for 100 pilot primary sch®tdrgeting grades 4 to 6. A list of materials Wiabus
on pollution, desertification, water and forestatisas used. Intersectorial cooperation was alsdexto
facilitate the distribution of Environmental matds in the entire basic education sector, at adost.

THEME 4

Summary

Relevance of Education

Distance learning
component is as
consequence of ‘cope a
adapt’ measures.

) Teacher Training in The Gambia. Gambia College &ereportpage 8. In her quest to cope with {
aever-increasing strangle-hold on an ever-growinglestit population and adapt to the throttled-dq
navind-pipe pressures from the stakeholders and tmanwnity in its entirety, Gambia College h
managed as best as it could to demonstrate on dbexgoard level in areas of distance learning.

Koranic teachers
Madrassa schools
innovative

an
al

releployment of Koranic teachers to rural areas hadestablishment of Madrassa schools have eduah
relevance.

What is relevant here
the local needs adaptatig
of educational services.

sProcess Facilitation Report. Decentralization dii€ation Servicepl4. LGAs would in collaboratio
prvith the Regional Education Offices facilitate timternalisation of the guidelines for the openirfy
schools and adapt such ventures to their localsieed

Madrassa forma
education linkages as we

as curriculum adaptationeducation had improved through curriculum adaptatio

to be noted.

| Supervision Missiopage 15. Linkages between Madrassa and formad édscation were established
Iblanned while the syllabuses of the two systemslesh merged. Moreover, quality and relevanc

Adaptation of new
teaching curriculum an
translation of the Islami

studies syllabus to Arabic

Scond IDA Education Sector project in The Gambiage 20. The project financed the developme

ctranslation of the Islamic Studies syllabus waslemented.

S
les

dFactors Affecting Enrolment and Retention in themary Schools in The Gambia. Page 9. The

and

he
wn

ad

174

[ion

n
(0]

as
e to

nt of

da new teaching curriculum with a local and an irdégd fervour for grades 5 to 9, while the Arabic

language.
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Request to countries

|

dmproving the Quality of Educatioon page 21, posited that at the eleventh conferehcommonwealth

vhat

make changes in basi@ducation ministers, members emphasised that tladityquof basic education had to be enhanc
education based nindividual countries based on their local experemnevere required to make the decision about
experiences. changes ought to be implemented.

Close relatedness pfThe study onTwo case Studies of Funding and Quality AssuranckciBs in Higher Education

educational opportunitie

to actual life and working citizenry, The Gambia must ensure that such prowisias closely related to the actual life and wugh

conditions of Gambians

The development 0O
Gambian culture an
heritage. Interactio
between formal, non

formal and madrassa.

simplications for The Gambjgage 25, opined that in striving to provide ediocal opportunities for ity

circumstances of Gambians, and that the educateysiem be implemented in adaptable manne
fensure effective community participation. Bengiis should also develop an appreciation of Gam
dculture and heritage. The system might also censidveloping a dynamic interaction between
nformal, non-formal and madrassa structure.

r to
bia
the

Because curricula had 1
reflection on
environmental concern, §
Environmental Educatio
Curriculum was
established to suit
conditions of the locality
The non-formal sectg
desegregated

environmental messag
into local languages an

thethat there are now an infusion of in-built coursaéh as pollution, desertification, water and forésta

Gtate of Environment Reporpage 28. The positive education efforts achielgdthe Curriculum
Research and Professional Division of DoSE, whitdo acalled for scientificizing the content

nand had no reflection on environmental concernwNenvironmental Education curricula had varied
circumstances projected a particular approach itatsel time and conditions of the locality to theent

The non-formal education sector was not left olus environmental messages were transmitted
rdesegregated into local languages and subject. areas

2S
d

rmpopulation and Family life Education, highlightdatfact that before 1998, curricula were too acace

subject areas.

ERNWACA-Gambia / Annotated Bibliography on the Qtyabf Education

2003 / Page 39



